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. PREFACE. - - - .
O . g . -
The pollce element of the criminal justice system captures the
-+~ attention of the young mind far more quickly than any other !
. element ‘bétause the gunctlon of the law enforcement officer
’ brmgs excxtement, intrigue,- sirens, mystery, red llghts,{and
‘gory ' crime es. While court, corrections, " parole, Jand
Jpx‘obatlon peregr[l‘nel comt into play as an aftermath, their .=°
functions are quite mundane compared, to. the cunoglty '
ge_neratec,l by brass buttons, a hlp—holstered .38, and a gpld
-~ badge.

The information’ provided in’ thls publlcatlon will serve. not
.-.only the teacher or pollce officer who wishes to replicate the :
instructional program in his/Ker ;unsdlctlon, it also will provx&e
- a point of departure for the teacher or .police officer whose

)- Interest and imagination leads to extended classroom discussion
- in areas relevant to the age in which we live. To induce learmng
. =about a vocation which is continually in the news and which i is
. - the subject of fictiorial stories and nightly television entertain- |
. ment will indegd dispel myths concerning the police function!,
~ and will give a greater appreciation for the role of the keeper of | u
- the peace. While every question asked By a student is not always '
answered within the content: of the subject matter, often the ||.
y ‘teachers’ guides have partial answers or at least some discussion | | .
v -that.leads to a logical response. \
\

. . Because of the value of good police/student relatlons, I havk |
Eu'lly supported this instructional program since its inception. I *!|
" know of nd'other such €¥fort combining the talents of the aca~ \

demic community with those of active pollce officers to produce = ||
.. a sourse of study so wital to a youngstér’s developmg years.. \‘
\

- » .. p . o~ .
' : COLONEL KENNETH W. WATKINS
Superintendent of Police (Retired) \

e e * Montgomery County, Maryland
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y :
INTRODUCTION
The Police/Student Relations Program (PSR) was conducted
pursuant to a grant from the Governor’s Commission on Law
- Enforcement and the Administration of Justice for the State of
Maryland (Law Enforfement Assistance, Administration, U.S.
Department of Justice) under the Omnibus Crime Control and
Safe Streets Act of.1968, Grant No. 5109-POL-6. The project
was under the direction of the author who was then with the

Montgomery ‘County Public Schools in cooperation with the
Montgomery County Departrent of Police.

The problem addressed by Police/Studeny/Relations is one
which is. becoming increasingly serious ang’which is reseiving
" more and more attention by national leadgfs. The magnitulle of
the problem of juvenile delinquency is More serious not only
because of increasing proportions of youth commiitting crimes
but also because of, changes in the naturg of the crimes.
Offenses Aare occurring among -younger youth and inside
schools as well as outside schoolg. Serious offenses (murder,
. rape, arson, assault, burglary, et¢/) cémmitted by persons under
eighteen are iricreasing. In Montgomery County, Maryland, the
number of such offenses by persons under eighteen in¢reased
by 16 percent aver a four-a)far period. Further, the myth that
poverty is a primary causafive agent for délinquency is Reing
explodéd in the seventies 4s serious delinquency.spreads to all
income levels. ' o ‘ :

. Delinquency prevention programs in the, United States have
been largely hit-or-miss affairs—projects, with little reliable
evaluation, small’in magnitude, and scattered geographically.
Many programs which were successful on a small scale have
. raised doubts in the minds of persons who wished to duplicate

"them because of questionable evaluation techniques and special
characteristics of the pepulation served which might have
affected the results. S '
. Several approaches have been tried. The nature of the

programs has been dependent, for the most part, upon the
implementing agency and the type of design. Programs
providing one-to-one counseling services have been the most -
popular ince the 1930’s. This type of program makes the
-
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/ . . .
assuthption- that the cause ‘of delinquency is the delinquent.
Other  sociologically-orientéd programs have expanded to
family counseling, big-brother programs, and walk-in counsel-
ing or recreation centers seeking to repair a damaged juvenile or -
family. While some have appealed to healthy parts of the human
system, none has taken advantage of the logical processes which -
are an.impertant aspect of psychological(functioning.. e
Although many community agencies, including police de-
partments, have attemtpted programs to que]l the rising tide of
delinquency, seldom has ‘the school been utilized to its fullest
advantage. Even less frequentlyhave schools and police depart-
" merits worked together. Many police programs tried in schools
have been patterned after the psychologically oriented one-to-
one counseling approach. < -,
A recent report by the Nitional Association. of Counties
identified the following key elements in delinquengy ‘preven-

. tion: N

* 1. Once an adplescent becomes involved in the juvenile
justice system, the likelihood of his/her becoming a recidi- -
vist increases. = T '

2. Prevention programs which provide youth-an opportunity -

- ' to interact with adult models are more effective -than

- programs which ultimately label individuals as delinquent
by virtue of tie fact that adolescents are involved -in a

. special program.* . : _ o

The Police/Student Relations project, an innbvative, proven,
effective, prevention program, is a totally new approach to
delinquency .prevention. When. you read the program descrip-
tion, you will recognize parts of familiar program plans. The
uniqueness of the PSR approach, however, is that these familiar

- pieces "have been fashioned into a new and successful type of ~

- ‘program. The Police/Student Relations project is not % pillor a

bandage to be applied to repair; rather ‘it is a program to °
enhance and to take advantage of certain natural abilitiegand
characteristics which allow childr‘en to continue functioniing in a

’

L4

™ Aurora Gallagher, ed., Juvenile Delinquency: A Basic Manual for County
Officials (Washington, D.C.: National Association of Counties Research
. Foundation, Criminal Justice Program, 1976).

~
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healthy way. It seeks to stimulate the logical thought processes
- of students so as to bring about attitude change — not through
" brainwashing, values clarification .techniques, or cajoling, but
*through the delivery of a direct, adult message which provides
" students with information upon which to base decisions about
individual . behavior. ‘Police/Student Relations -attempts to
impact adolescents before they make decisions which ultimately
involve them in the juvenile justice system.

' Inbroduction 11

/ /

" The PSR program concept conveys the message that each /

person is responsible for herfhis own behavior; but, more”
critically, that each student is fully capable of receiving infor-
mation about an adult system and processing that information
in a responsible manner. . '

Police/Studerit Relations is delivered to all students; the
program does not isolate, identify, and label a group of students
who may be regarded as predelinquent or potentially delin-
quent. The teachér in PSR sets the stage for a highly reﬂyt'able
adult model to interact with students: the police officer.

. /
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CHAPTER 1 - :
. A DESCRIPTION OF THE -
POLICE/STUDENT RELATIONS
 (PSR) PROGRAM =~ "

o . L S, . y ’
;... .BACKGROUND~ e
Juvenile delinquency ean be consigered ‘an antisocial a.c!l*
+means to fulfill personal consumer needs, a'personal patholbg
cal plea for attention, or a way of life. Whatever the motivati‘c)_n',"j’_',f‘ .
- - the'law enforcement profession must devote excessive amounts. -
- of time processing juveniles as delinquency, increases at an
alarming rate. Since social institutions other t an the criminal
justice’ system help to create the problems,.these institytions
have the potential for developing effective .prevention pro- * -,
grams. " ..« , - .
. Montgomery County, Maryland, was designated *the most
.affluent ‘county in the United States in 1973.1" Despite its
affluence, however, the increase in juvenile delinquency kept
abreast of the national rate. The increase nationwide for 1973
- was from 10 percent to 35 percent.2 Montgomery County
juvenile arrests increased 25'percent in 1973 and again in 1974.3
These. figures should not. be surprising. Hirschi refutes the
claim ‘that juvenile~offenders are largely from poverty areas: -
o “Thére appears to ?e little or no' relation between the .
socioeconomic status®of an area and its rate of self-reported; .
delinquency. The percentages reporting one or more delinquent., ..
acts. by school range from 36 percent in Portola, the junior high’
school highest in socioeconomic status, to 49 percent in El
Cerrito, the senior high school highest - in .socioeconomic .
status.”¥ Programs in .delinquency  prevention, therefore, .
should be conducted across youth populations in all socio-
economic strata. ' ‘ S
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. The major social. institutions with. the potential to develop-
biQad preveatian programs ta:combat delinquent acts are the =

~ .police ynd the:scheqgls:“These two institutions deal with the

“- same. populations-of Youth; they represent authority to juve-

" -niles}:they should therdfore gresent a united, consistent front to

§oung people. Warimakg betieves that.the school is “one of the
-'mgéﬁ-':’gffec‘tikre and- codpe

erative juvenile resources within the
opununity. Its role in fhe total police juvenile enterprise cannot
pverstated.” s .

-
3 . -

ATTITUDE:AND BEHAVIOR CHANGE. - w0
“Attitudé' and behavier change which results in reducing the . .
“""number of juvenile offenses is one goal of prevention programs. .
“-The gritical time for attitude change in the development of the -
1. person is “during the period of middle childheod through early” -
 adolescence” (grades 6~12).6 Furthermore, at this critical period _
of development ‘the school is in a"position to exert a stromg -
influence. When the adolescent asserts his/her.indepdndence by
rejection; of the views of his/her parents and other aMlults, the
- school has an opportunity to become a positive force id attitude .
-~ development., o . - '
‘ The goal of the cooperative Police/Student.Relations project .
(PSR) is to influence the attitudes of adolescents toward law
“ enforcement officers and subsequently to influegce the behavior
. 6f these young people. The law enforcement cUraiculum whichis -
planned to be taught in junior high school seeks to change
~adolescent behavior by— - o - .

1. Providing students with an opportunity to interact with .
police ‘officers in a nonadversary setting which.allows
them to see officers as living, breathing, human beings °
rather than as television fantasies put on the street to
harass adolescents. This positive interaction is important.
The police officer is the new visible symbol of authoritys
with whom' increased contact is . anticipated for the .
teenager. Generally, the aggression of young children is :
expressed and contained within the'home. During the teen
years, however, aggressive acts are more likely to spread
to and be committed within the community, entailing

- confrontation with a police officer.

° .
. -
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. THE ROLE OF THE TEACHER - | |
ninistered primarily by the school system . .

~ ‘Thee program is, therefbre,?’éconqﬁ\ically feasible for the de:

.14 LAW ENFORCEMENT EDUCATION

N-THE MIDDLE GRADES

- "

. A,
’

3 ! e
. : . . S -/ .
2. Providing students with accurage, in-depth information as
_*“to how the officer aqtual!y’fe;rforms hislher'job—e.g.,.
‘students are instructed to run’a polygraph :machine, to
-+ protect a crime scene, to conduct a concentric circle search,
and to lift latent fingerprints from glass bottles, just_ps
recruits at a police training academy’ are taught. Such
instruction provides a needed alternative to the TV image
of a police officer. . vs - SR
N .

‘e

. s ! ' ¢ i 'y

L

The program is'a
instead of by the,police Hepartment. The classroom teacher
carries the burd
responsibilities to structure the class, to plan and select student
activities, tgdcquire and distribute materials. The police officer
enters, the classroom after the® imstructional process is under.
way and as a-support ot supplement t6 the ongoing instruction.
-pdrtiment of, police. e

The instructional and sudidvisual - materials have - been
prepdred. Teachers (and police officers) need not spend‘time
researching the subject ‘area,-designing classroom activities, -
locating appropriate audiovisual ‘materials, or preparing work-
sieets-or assessment tasks. The result js that feachers are more .
willing to teach the $ubject of law enforcement. As'a matter of

-, fact, the reaction of some teachers is eagerness to teach the
subject bedause of the quality (as well as the completeness) of

the imstructional materials which are, designed to qffer
maximum - flexibility to teachers. Neither- the. units nor the
performance objectives are hierarchical or sequentials therefore
teachers can select topics for instruction on the basis of the
needs, interests, and learnmg characteristics of their’;dent‘s.

. » .

THE ROLE OF THE POLICE OFFICER

The police officer rakes guest appearances in the classroom
when fequested by -the teacher for clarification of - technijcal
materials, questioning by students, and yelevant discussions. "

€
b

13 S

‘

of instruction in that he/she has the major -

a
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- The officer is a part of the ongoing instructional process rather
¢ “than a one-time lecturer; his/her appearances are therefore
, more meanihgful. The teacher introduces”students to the -~
> vocabulary’ and methdriical principles of the polygraph, for
. »example. When the officer arrives, he/she can proceed to other -
aspects and ‘appl.fca’,tioi:{s"of the subject in greater detail.

e et )\
-, \
EE . .

. | .
t .

THE COURSE

The “cours¢ in law enforcement for junior high school
students is a curriculum innovation in Montgomery County. In
" order for ghis innovation to be successful, teacher and student.
. instructional materials must "be offered along with ‘the
_curriculum guide. As.Lawleér statgs, “A feature of the current
- curricular innovation developed by-national committees is the
special pupil-and-teacher-materials prepared for. each of the
programs, ‘including .not only texts, but also-film, film-strips,
slides and kinescopes. It appears that we have at last leatned
that if curricular innovations are to become itistitutionalized,
.. student materials appropriate for the innovation must be
« provided.” 7 Thus, the units developed include all audiovisual
materials, guides, and instructional worksheets.
R /% ’
The cours'g;"entitled Law Enfgregment and Crime Detection, consists
of nine dhits. Seven of the units ¥antbe offered te any junior
high ‘school class; two are more appropriaté for ninth grade.

Y

Unit 1, Careers in Law Enforcem.ent, has a dual purpose. It
seeks to change student attitudes by allowing students to gain
somé understanding of the personal problems inherent in the
law enforcement profession—fear of intjury,.high standards for
performance demanded by .citizens, In addition, it acquaints
students with the entrance standards, training, and continuous

"monitoring of behavior experienced by law enforcement
personnel. o .

Unit 2 is the first of three units in Criminal Investigation and
focuses on Evidence. Precision, accuracy,-and care inhandling
evidence are efnphasized in ordento prepare well for trial.

ERIC
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" Unit 3 consists of Criminal Investigation, /Speg/ific Crimés. .
Here students gain an appreciation of the number of different
dpproaches to criminal investigatidg. They have an opportunity

. to explore investigation of arsop, homicide, t;uck hijackihg,
“narcotics, burglary, robbery and arcerly.

2

. Unit 4, Criminal lnvesttg‘ion, SUsg’ecQs,,e‘*plgres issues
related to processing suspe ocgdures indlude interroga-

tion, interviewing, poly. & cegraph, and/lineup. In each
case the admissibility ¢ ibility of evidence in court is
examined. _ o

. / /

. Unit 5, Investigation of Juveniles, is approached from the
point of view of the police officér rather than from that of the
rights of the student. Most of the information, however, should
be useful to students. Options available to runaways and caseé:
of child- abuse are considered.: Arrest procedures and circum-
stances determining whether a case gpes to adult court or to

, tuvenile court are presented in'a step-by-step sequence. ,

Unit 6, Patrol, gives students an opportunity' to role-play
many of the situations with which a patrol officer copes in
histher daily job. ’ v

Units 7 and 8 deal with Forensic Science. They are -
‘appyopriate for ninth grade science classes since most of the
material consists of actual lagoratory procedures used to

-~ analyze physical evidence. ’ : : .

Unit 9, Issues in Law Enforcement, is the last in the series.

Here students explore contemporary- issues or problems,

particularly those which may lead to chiges in law enforce-

ment (e.g., women in law enforcement; height, weight, and age

. Tequirements; capital punishment; the role of the victim; crime
prevention programs).

S

“Outlines which list performance objectives with matching
content, strategies, resources, and asSessment tasks are avail
able for:each unit. Bonus materials include voeabulary exer-

- cisés, &xtended activitjes, a book of police slang,“jokes, and
culminating activities. ‘ ,

ERIC

Aruitoxt provided by Eic:



-

A Descrip!ior? of the PSR Program . 17

The design of the currlculum and mat nals permits great:
teacher flexibility in program planning. Activities for each day
of instruction may be chosen depending op student needs and -
interests. A sample weekly plan for Unit 2 on Criminal
Investigation: Evidence might consist of, the following: '

. Q -

Day 1 .
Audiovisual slide tape on physical evidence) Students in small
groups, survey a school area to identify physncal evnélence )
Transparency on types of searches. Small groups . of students
directed by othér students conduct speaTnc types of searches
and Cntnque each other .

-

€ ljay 2

Transparency on pra(echng the crime scene. S dents are given rale
cards, among them that of the first ofﬁqet to the scene who*
must decide which of the others should be admitted to the
crime, scene. \

¢ -

<
2
-

Day3 = o ’ ,
+ Videotape on homicide. Students vie homicide and-
- compare perceptions as to what. to‘i plac followed by a
discussion of problems with eyewitness accounts. :
deeom‘ on homicide. » Students view videotape, s\et up mock
crime scene, ‘sketch crime’ scene, .and make 'decisions as to
measurements to be included on sketches and types of photos to
be taken. ' K

. L ) . ,
Days ' - \
Filmloop on how to lift latent fingerprints. Students ractlce lifting

fingerprints from dlfferent ‘surfaces (If possnbe an officer
attends class.)

. . i
Day 5 . i \\
Filmloop on how to record mkéfi fingerprints.» Students practice

recording and classifying inked fingerprints of eactgother. (If -
possible an officer attends class.) - i /

e ; \ A
. . - \
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ADDITI@NAL 1N'P0RM®N' - A

'WHEN STUDENTS ASK ...~ "« . |

1. What will I get out of this course?

You %ill learn ‘about law enforcement—mainly 'how and
why the police work as they do (here in Montgomery
County). When police officers visit the <lass; yow: will be

- able to ask them ‘questions about their lives and their
work. I hope that one thing you will gain from this course
is'a feeling that law enforcement is understandable, t'
“the whole system is more comprehensible for you.

- 3

2. ‘How will this course affect my fylur‘e? ' ' .

It will give you a small éxperience of what law enforce-
' ment is like so that you can decide whether you would like
' to seek a career in the field.: It will make you awase of
career possibilities jn law enforcement at local, state, and
federal levels—working for a public ageney or for a pri-
vate compahy. You will learn about a range of jobs and the
different skills, abilities, education, and training which
they require. No matter what.your own aptitude, you will-
probably see a realistic career opportunity for yourself if
you decide that you are interested in the field of law
. enforcement. :

1 . : R ~

3. What will we do in the course?

- You will participate in activities designed to give you an
opportunity to do what a police officer would do. For -
example, you might learn the communications code, how
to lift and classify fingerprints,"or what tb do. first when -
you arrive at the scene of a crime. You will have experience
in looking at a situatian involving law enforeement with an
investigator’s or a police officer’s responsibility predomi- .
nantly in mind. - . .
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How will this course hélp me to Mderstand current events”better?

You will see how thé efforts of the police serve .the
administration of justice—in other words, how_the work
of the police fits in with the work of the courts, the work "
of the legislature, and wnth corrections programs and

facilities. '
,

: AN ) .
“ T
‘
[
) R .

5. Will ] have a chance lo learn about how law enforcemenl affecls me
and my friends? : -
Yes, in Unit 5, you will get a chance to examine the special.
charac¥er and goals of the juvenile justice system, in-

heooag procedures  fon < arrests  prosecution,
treatment, and aftercai. , \L

-

.

6. What will be expected of me? i
You will be_expected to partitipate in classroom activities.
? addmon an interacting with pohce officers who cometo
class as resources for learning, yout will have a chance to
broaden the officers’ knowledge.of and experience with
studeats—in a learning sntuatlon ‘where neither of you is
seen as a vnllam ) .

7 What are the PSR materials like, anyway?
' The materials are NOT— B

.

a. A phllosoph*/essay en “Why We Need Laws in SO\ -

ciety.”
b. Information which would help students know how to

.be a better criminal (or to become a criminal).
c. A set of rules for legal behavior—like the Ten Com-

mandrhents.
d. A crash course in ethical phllosophy which invites
endless armchair discussion on the nature of good and

evil in the world. - ¢

ERIC
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. A list of homilies and platitudes. ’

A compendium of the disasters which befall wayward "

youth. .

.* A program to make overly legal-minded junior lawyers

out of students. -

- An anarchist scheme to focus on student rights as the

first step in overthrowing the established public school
system. : T

A fascist scheme to focus on unquestioning obedience

and the virtues of orderliness and discipline:
A tist of suggestions for teachers to spend: hours
gathering materials, reading books, and preparing

" lesson plans.

\ . \

The materials -;‘lRE,—

.a.

b.

ERIC

Aruitoxt provided by Eic:

A set of lists and descriptions of duties and procedures
and qrganization charts and chains of command for stu-
dents to “sit yuietly at their desks and study.”
A way-to get police officers into schools to pursue
undercover activities. ,

v pe

\

.

Units which show students how the law is enforced (in .

Montgomery County). ‘ 3

Activities which provide students with experiences in
acting “like a police officer” in solving crimes. -
Content packages in a variety of forms which give
students informatipn and which dispel myths and
fantasies about the criminal justice system and the
juvenile justice system. -

. Specific tasks which show andior allow students to

experience a little of what it is like to be a police officer.

An attempt to reduce delinquent behavior.
An attempt to improve student attitudes toward

authority figures in general and toward police in
particular; ~ . o

An effort to expose students to career options and
possibilities in the law enforcement field.

A hands-on approach where students actually do some
of the things police officers would do in carrying out

their work. . _ ] ¢

DY
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"’ i. Complete instructional ‘packages which include lesson

* 'plans, student activities, and worksheets with accom-
- panying instructions- and : answers, audiovisual mate-

rials, lists of additional. resources and where to' get’

them, ahd teachers’ guides which cpntain background
mformatnon and answers togquestions frequently asked
by students. :

A COMPARlSON 0] POLlCE/STUDENT RELATIONS
TO SlMlLAR PROGR

Table 1 at the end of this chapter i§ a review of‘other.

police/school programs. The advantages and licadvitapes
listed "are peneralizations which pertain to . pro o

classification but not necessarily to the program ated as an

example. . .

Among all such programs, the Cincinnati Police Juvenile
Attitude Project is most similar to the PolicefStudent Rélations
Project in concept and in operation. Both are curriculum

. development models but with certain critical differences which

are outlined in Table 2. - < _

Three elements appeaf to, make Police/Student Relations
successful: the educational features, the inblvement of police
officers in ongoing classroom activities, and the consistently
positive attitude change of students involved in the program.
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Table 1 oL
Taxonomy of Police/School Delinquency Prevention Programs’
Type of [ntervention E'umple of Program Advantages ' Disadvantages
’ Strategy =~ . Y ..

Law-Related Education:
Students receive infor- .
mation about laws,
court system, and its
funétions

Carroll County.
Maryland

13
Georgetown Street, )
Law Project, George-

town University,
Washington, D.C

Cinainnati, Ohio

Structuring a K-12°pro-
gram; each grade has

topic to cover — no J

overlap or duplication

Materials focus on legal
situation student or
Citizen may face

-
Sir- week program
changed attitudes
significantly

Few materials —
teachers must prepare -
théir own program,
ime-consuming, no
quality control

Information generally
tod abstract for funior
high school students; no
back-up materials, just
curriculum guides

Approach 15 to try to
directly convince stu-
dents to follow rules

Randomly Selected
Police

Randir

[‘r LI AR TINEN

e
.
v . tor presentation

.

SO 0 one o tw,
sessions with officer —
no continuity; each .
session different

Random Clagses
Assigned officer(s);
rap Se3$10Ns

Bismarck, North -
Dakota

Chesapeake, Virginia
v

Same officers providing
instruction become
familiar with students
and pertinent issues;
excellent for small
school gy3tem

Not economically feasi-
ble for police depart-
ment serving large
school district

3

Selected Officers

Long Beach, Califorma

.

Instruttion authentic —

presented by officers

.

Not economically feasi-
bie for police depart-
ment serving large
school district; gener-
ally officers do not have
back-up materials

Pohc;erve students

involved in juvenile
ustice system, 1 e,
counseling

Dallas. Texas
Alexandria, Virginia
Flint, Michigan .

4

.

Students involved i1n
minor offenses or
status offenses diverted
from juvenile justice
system |

Not preventive
approach -

Teachers provide in-
struction in law en-
forcement. schedule of-
ficers for highly techn;-
cal topics, all back-up
materials provided |

Montgomery County,

" Maryland, Police/

Student Relations

Economically feasible
for police serving large
school district.

Quality of instruction
may vary to some
extent from teacher to
teacher .

X,

-

v
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4

]

lice/Student Relations Project to Cincinnati

Police Juvenile Attitude Project

~ N PSR

Cincinnati Project

Al
Scope of Evaluation

4

" Attitude tests
Content tests

Companisgn of arrest statistics to

determine if behavior change accom-
panied attitude change

Attitude tests only

! A

Attitude Test Results

Length of time compared {two. four.

All tests combined (two or six weeks of

(Grade 7! nine weeks) — statistically signifirant nstruction)  nu sthitede change
attitude change all time periads
.
Twe
L
— 2
Arrest Statistics Results Pre- and post-offense rates — stfnsh-. None
~ cally significant lower rate after in-
struction ! M
‘\
Content Test Results None

~

Pte- and post-instruction — ‘slxmfica.m
learning  occurred in experimental
group .

3

Underlying Psycholog:-
cal Approach

. ’
B -

Curriculum presents obm:hvg techmical
nformatios=about job of law enforce-
ment officer: student infers that au-
thority adminisigred protessionally and

. can be fair and just and 1s necessary for
welfare of society

Psychological dynamic: Adult provides
ub.ev:_tn;t information; student treated
ae  ddult capable of recewmng and,
processing information and forming
values and judgments

Curriculum delivers indirect moralistic.
judgmental message — rules are g
and necessary

.

Psychological dynamic: Parent message
places student in child role implying
student needs to be “told.” not capable
of thinking -for self: not “safe” for
student to draw own conclusions

Underlying Educational
. Approach -

Students continuwusly engaged In
learning gkills of crime detection to
build appreciation for law enforcement
as legitimate profession with technical
skills {e g . students lift latent Ffinger-
prints. record and classify Inked finger-
prints, learn radio communications code
and other criminal investigation, and
patrol skills)

Students wuctive participants in tradi-
tional classroom learning activities. but
passive recipients of information in
interesting, real-world subject areas
(e g.. teacher lectures. students given
written assignments) :

Flexibility

Units and days not sequential or
hierarchical; teacher has flexibility. can

select materials to match interests and.

needs of students; units can be used in
any junior high school year

Curriculum horizontal design — con-
tent learning activities, audiovisual
resources, and assessment tasks de-
veloped for each performance objective
(teacher can choose topic for each day
and alsé specibic performance objec-

tivels) }
=

Curriculum designed to be taught in
sequence over three-year period: mate-
rials hierarchical (some topics repeated
each year, more in depth)

Teacher Preparation

—~

All instruchonal matenals provided
(teacher's guides. content handouts,
audiovisual resources, student work-
sheets and other matenials, assessment
. tasks for performance ']edfvts)

No teacher research necessary

=
Curriculum outline and limited number
of student materials provided; audiovis-
uals suggested but most are general.

commercial productions
’

Teachers must do research to acquire
some necessary materials

' R2




L / - A
CHAPTER 2
PUIVIL e PROGK 4 M
)uﬁ ~"‘4r* I q \/IANY

U I1HERS HAVE FAILED?

-
7

Any ins'tr'uctional program éets.psychological and behavioral
processes into motion. The design of the P$R progran impacts
in several ways on the internal thought processes of students.

The results are evident in the behavior change, reflected by the

offense rate, of the students. .

This chapter is based on obseryations about the PSR pro-
gram, good sense about program impact, and some knowledge
of the internal processes which change people’s attitudes and
behavior. L .

. L) e
PROCESSES WITHIN THE STUDENT

There is a certain psychology inherent in the design of the .
PSR law enforcement instructional materials which communi- '

cates a specjal message to stydents, and thus alters the teacher-

student dynamic in the clastroom. Instruction is presented in
the objective adult mode, i.e., the ego state described in the -

Transactional Analysis theory of behavior. The mode of in-
struction appeals to the adult ego state of th® student. In most
instructional programs designed to improve relations between
police and studends or to reduce juvenile offenses, instruction is
couched in the “parent” mode and results in "hooking the child”

?
- -
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in the st_ -~ 'ften the learner resents the inherent message,
feels as it nesshe is being preached to, or has the sensation that.
someone is trying to manipulate instead of level with him/her.
Junior high school students are particularly sensitive to having
moral judgments, values, and preachments of parents 1mposed
upon them. The adolescent in thejunior high school yearsiis at a_
turning point in his/her personality formation, feéling pressure”
to separate *his/her identity from that of his/her parents and to
seek a unique 1deht1ty At this time helshe has a low tolerance
for “you should” or “you should not.” The PSR instructional
program provides students with objective information and
expects them to formulate judgments by inference from the
mformatnon supplied. For example, the materials never say,
Polyce officers are nice guys, and you should like and appreciate
them.” Instead the nature of the instruction demonstrates that

‘the officer niust perform histher job with precision and

accuracy (e.g., the collection of physical evidence must be
precise and scientific to enable the prosecution to win the court
case). Students, standing in the officer’s shoes, perform thes
same functions and build an appreciation for the law enforce-
ment profession rather than for the “niceness” of an officer.

Further, learners have an opportunity to observe the-teacher

and the police officer working cooperatively in their approach to
students. This approach of .two authority figures displaying
consistent behavior helps to clarify the role of authority in
sotiety for adolescents.

All students receive the PSR instruction. The program does
not seek out, identify, and highlight those who are already
delinquent ‘or judged to be predelinquent. Programs which are
designed to treat delinquents, which isolatefhem and conse-
quently label them as different from their peers re ineffective
in combatting delinquency. Thus, alternative schools and
programs, court-prescribed counseling and probation are not
effective deterrents. The fact that such programs may appear to
the child to preserve his/her preciousness as a delinquent may
serve to reinforce and enhance delinquent behavior.

An additional benefit of the PSR program is the in-depth
exposure to an occupation which helps to move the adolescent

. toward a career choice. This important process can promote

sound mental health through integration of the ego and can

* result in fewer antnsocnal acts. ) ¢

24
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PROCESSES BETWEEN THE STUDENT AND .
THE POLICE OFFICER .

- P .

;e

The;-,fgct that the law enforcement profession, /which' 1s .
generally closed to laypersons. and ost especially to youth, is

willing toallow students to enter its“yofld by sharing precise -

techniques and procddures with,th@m;is;gtgedifying experience
for youth. Further, the shared information provides a link

" between students—oftert isdlated in: schools—and the real .
-world. Young people, with-nataral survival instincts, perform

" better when presented with an -adthentic part of the world

which they will enter as adulfs.
The itistructional process in the subject of law enforcement is

‘started by the~classroom teacher. This situation allows the

officer to enter the classroom in an edified role. After students
have learned- somé” of the language .and rudiments of law
enforcement, the-police officer arrives to provide more technical .
knowledge: At this point students and police officer can begin
their relationship on a common ground with the common
language and bond of law enforcement between them. The

discussion is at a more sophisticated and meaningfu] level than ., »

the typical one-lecture police visit which tends to remain at the®
level of the dramatic experiences of the officer. Further, the
relationship based on a tual interest tends to continue
outside of the classroom, in fhe shopping centers, and on the
street, with the result that golice/student relationships on the
street are less strained #nd volatile. Instead of directing
expletives at an officer on the street to gain peer admiration and
approval, the student cap’ask about fingerprints or other areas
of police work discuss€d in class. He/she can éngage in new
behaviors and interact positively with an authority figure.

As the student learns\about the officer’s job, she/he can begin
to identify with the offirer and with the fears and problems of

e job'as well as with fits satisfactions. The student begins to
kndwawhat the job f'feels” like by role-playing—making
decisionS\performipg”tasks similar to those of the officer.
Experience afdtknowledge of the training, skills, €fd technical-
accuracy required help the student develop a new appreciation
for the job and for the person of the officer. Unrealistic aspects

. of the media image of law enforcement personnel 'are also

counteracted. The- individual officer appears in a different

25
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l|gh1—a5 a person distinct from the lnstltutxon of which she/he
is a representative.

New intellectual and emotlonal msights enable the student to
reassess and/or modify his/her attitude and behavior concern-
ing law enforcement at home, in school, and in the community.
He/she can also begin to consider and appreciate a career in law
enforcement.

An additional benefit of the PSR approach is borne out by

-recent research which found that progtams which make adults
aval‘lable to youth interacting in a vocational capacity to provide
a modei are more effective delinquency deterrents than adults
treatmg adolescents (i.e., in counseling situations).!

« . .

‘

b -

Y

v

BENEFITS FOR THE STUDENT

" Orte of the unexpected side effects of the .course was

" discovered; The student who learns the ”ins and outs” of Jaw

enforcement makes more effective personal decisions. The

-course offegs information on many. problems which face -

teenagers—running away, shoplifting, felonies versus misde-

" meanors, and subsequent consequences. When given all the
data on these various problem areas—consequences, treatment
possibilities, alternatives—the student can make a more if-

formed decision. “Is running away best? If s¢p, how can, it be

done safely?” “Will shoplifting a $10 item lead to a permanent -

record?” “What's the difference in consequences of gomg to
adult court ingtead of juvenile court?”

Students are not always aware of the exact role of the police
officer and ascribe powers tq herthim that she/he does not
_possess. “The police officer sets the fine for the traffic
“violation.” “He/she plices those stop signs at mconvement
places.” “Helshe only arrests people when he/she feels like it.”
“Helshe could tell the judge to let you go if he/she wanted to.”

Certain units in the course are designed to help students
understand the role of the police,in the criminal justice system.
The regular police officer cannot set fines, alter a judge or jury’s
decision. (Actually, in court cases the officer is often in a very.
humble position: she/he presents the evidence in as accurate a
manner as possible, and the remainder of the case proceeds
without his/her intervention.) :
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“After expdsure to the PSR program, students'will hopefully
A . emerge with a more realistic view—no longer blaming the offi-
-, cer on the ghreet for all their.woes—and with an understanding
* of the l(l‘é of .police powers. ’ R
... Too:of¥en students see the officer as an enemy and do not’
.., make 'the- corinection, that police science is a possible job or
career field. This course helps them make the.cdpnection. Unit I.
-in"Law Enforcement and Crime Dejection is,concerned. with C§reers.
- - Students who begin to consider a career in law enforcement
‘1, , etart to relate differently to the officer on the street: They begin
- % 'to gagher informatiorr aboyt jobs: How tall do you have to be?
. Are there any females in the department of police? Do
" o candidates hive to know how to shoot, or will the police
. ' department train them? The posifive identity with police which
*. begins'to form shapes thé nature of thie interaction betwger‘the

.

- student-and the officer. ' - © o

e
J

i Vet - gt v .

_ T CE L .
RO BENEFITS FOR THE TEACHER AND THE POLICE OFFICER
" In the class situation students are not the only .persons
affected: by the instructiogal process. The teacher may come-

* .away with a different attitude and a new’ respect toward °
~offigers:"They're’human.” “They treat each student who asks a- -
“question as, thoygh he/she were the most important person in .

the world. I'm going to try'and treat my students like that'in
¢ the future.” . - e T e T A
'y . Teachers’ attitudes are frequently affected through ’the
igstructional process, Teachers are,exposed to the information
'~ :and become-inyelved in performing many of the learning-tasks-
- -, with the children. In addition, they enjoy the same opportunity -
" as their students in interacting with the police officer. It should
not befassumed that all adults have positive attitudes toward
-law enforcement or an appreciation for the law enforcement
functionin society. Teachers attitudes were formed in the same -
.~ way as the attitudes of the adolescents, in their clagsrooms—
¢, by on-the.street experience {sometimes- negative), media por-. -
. trayals, and peer influence. e c
Similarly, ‘the police officer is changed after the experience.. .
Helshe enters the classroom expecting to have t6 be entertain-
© ing and tell war’ stories. Instead ‘she/he finds a’ group of .

ERIC

Aruitoxt provided by Eic:



| ¢ ‘ ’ Why.Does the PSR Program Work? 29

rl - ‘ ' o
adolescents who speak her/his language and can discuss issués
-i#\hu enforcement. The fact that a student has taken the timé
to become acquainted with the job and the problems it entails is
~ ‘flattering to even the most crusty officer. Further, students
may ask technical questions of officers on the street. The
reaction on the part of the officer is sometimes cleafly shock. *
One veteran officer confronted the PSR coordinator within the
police department and demanded to know how a student had
~.. information about lifting latent fingerprints sufficient to ask .
' 'him (the officer) a question on the street. After the program
: 'we_!‘s explained, he grydgingly admitted that gerha_ps the pro-
- gram was a good idea. . Co :
' In summary, the instructional process ctanges the dynamics -
¢ between the.officer and the student and betwgen the officer and _
»  the teacher. A further questjon now remains to be investigated: -
. Does:the instructional program ar process also change stident
attitudes toward authority figures generally? If so, how ard’. .

[y

P why, and to what extent?

1
B

\%W,ﬁES_BﬁTWEEN THE STUDENT AND SOCIETY
AN UNDERSTANDING OF LAW ENFORCEMENT IN SOCIETY
'- *"In:a student’s mind, and sometimes in the adult mind as well,

-- thes"institution.” of law enforcement is intertwined with and is
“*the safhe as the personality arid behavior of the law enforce- -

ment officer. Personal experiences or peer values may serve as

the basis of an attitude toward the officer and may be applied

equally toward law enforcementas an institution.

The PSR course4n law enforcement is designed to separate in
.the student’s mind the institition of law enforcement in society - ‘
from the police officer—the persoh. The student learns the:

basics about law- enforcement from“the classroom’ teacher
-and from media productions. Subsequently, the officer visits
- the classroom for technical *presentations. At this time, the
student -can interact with the officer and can experience
different personalities and approaches. The differentiation of
the institution from  the individual representative of that
. institution is important in the formulation of attitudes toward
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the stkuchre of society. More i’mportantly, the student begins
to consider the decision-making process: used tp select persons

to become  officers and the system used to control their
- behavior. With this.important information she/he can begin to -

L think:more, clearly abouf. where and in what sectors of society
..~ change-may be needed - , T
- .. The concept of differentiatingan institytion from some of the

« pérsons-who ngpresent it can be applied to school, government,
. sotial service agencies, and religion. - g
- The student, consistently put in the role of the police officer
“or investigator throughout the course of instruction, begins to

. ./ identify with the officer’s. function in society. ldentification
" with authority reduces antisocial behavior aimed at combatting

. orbeing disrespectful toward authority. .

" As students learn about the subject and function of law
enforcement in society separate from the policé officer, they
begin to develop an appreciation for the role of law enforcement
in society separate and distinct from the personality of the
Foh‘ce«dfﬁcer. In other words, there is an opportunity to
ormulate ideas and opinions about law enforcement independ-
ent of whether or not the officer in the classroom or on the
street has been courteous or harrassing to a particular student.
Further, at-the same time the officer enters the classroom,
downstream of the instructional process, learners can accept

~+ the individual officer as a human being with personality

characteristics which do not necessarily speak for the law
enforcement process. , e .
.The fact that the teacher presents.the basic information and

. then involves the police officer in the instructional ‘process .

‘function in society. They, then, interrelate witR\the officer and

allows studentsto form attitudes toward law‘x:gorcemént asa -

- begin to differentiate between their attitude$ , toward' law
“enforcerent and, their liking or disliking of the personality of

the individual officer. | , E
POLICE, TEACHERS, PARENTS! THEY'RE ALL

AUTHORITY FIGURES!

Perhaps of far greatér ﬁnbortanc,e than currentl'y recognized
is the united working front presented by two of the most

29
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impprtant authority figures in a student’s life, the teacher and

the |police officer. Some teachers may believe that to establish
their credibility with students, they must attack the institutions
with which students sometimes -appear to be in conflict. The
,Police officer represents one of those institutions. The two
professionals working' together present a different message:
that the learner will no longer be successful in pitting ‘one
authority against another. This same phenomenon occurs in the
family when parents are not in agreement in their approach to
disciplining a child. Often the child subconsciously senses the
division and” attempts to further divide the parents, to the
supposed advantage of the child. ‘

By the time the student reaches junior high school, many of
his'her problems are expressed outside the home and on the
street. As a visible symbol, the police officer is the'aathority
figure who will most often have to deal with antisocial
adolescent behavior. The school experiences its share of such
behavior as well. If a' student beging to view police officers
positively and attempts to develop constructive relationships
with them, then there is a ‘good chance that some of that
positive view will be transferred to other authority figures.
—i.e., to parents, teachers, and principals. .~

1 * ‘ '

s -~

.

.. . ELIMINATION OF FANTASIES. GENERATED

"BY THE MASS MEDIA L - -
The PSR program helps to eliminate many fantasies gen- .
erated by the mass media. Many students do not know what"
happens to a juvenile when shelhe is arrested. They speculate,

* “You're beaten,” "You're photographed with a number -across
" your chest,” “You're thrown in ajail cell to wait two months for.
trial” For some, “Nothing happens. The guy gives you. an ice
cream cone, pats your hand, and says, ‘Don’t do it again! ” For
others the reality is more severe than the fantasy, particularly.
when, unexpectedly, the parents are involved verygearly in the
juvenile justice process. Still others discover they can stop
defending themselves so stringently against “the cops” who
aren’t rude tough guys after all, but most of whom are fairly
objective, just doing a job. -
.t " /‘ . " ’
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?‘/
APPRECIATION FOR PROFESSIONAL PREPARATION

The course in law enforcement is highly” technical in some
areas and encourages an appreciation for professional prepara-
tion. Precision and accuracy are emphasized. A technical level of
knowledge is generally synonymous with a concrete level of

. operation. Sometimes concrete presentations are more stimu-

'lating, particularly to junior high level students. Further, the

average student is more likely to become involved with the

information.. As a result, learners develop an appreciation for
the amount of exact, scientific knowledge acquired and used by
the well-trained officer. Overall, students begin to undérstand *
the need for specialized knowledge, the concept of preparation -
and training, and their relationship to professionalism.

)

. 9 - - ’

PROCESSES BETWEEN THE STUDENT .
AND THE INSTRUCTIONAL PROCESS '’ o

The instructional and audiovisual materials - of the PS!(I
program are designed to actively involve the student in thinking’
processes. Students are always more -interested in. learning
when they-can become personally involved. M ny activities
require, them to solve problems and make ‘decisidnsijust as an
officer would have to do on the job. For ekamplé,sfudents ar
shown .three to four slides of a fire scene and then are asked/fo
make a decision as to whether or not the evidence suggests

. arson. o o -
v The learning activities are skill-oriented. Studentg learn how
to perform procedures by actually doing thefit instead' of
passively reading about them. For example, learners have an
opportunity to conduct three major types of searc : concentric
circle, point to point, and sector. They lift latent§ingérpfints, -
record and classity inked fingerpﬁnts,*sketch-.a'n%ph&og-rap}_ e
(using polaroid) a mock crime set up in the classrodm sl

m. % NN
“The instruction is not hierarchical: Within each gpit-are fives ’
days of instruction with performance-&bjectives for eachdday' “-2."
‘The days canbe moved around in order of presentation or:caft® &
be selected to ‘meet the needs of.teachers andlor:students. = -
Teachers who prefer may select only one performance objective .

>

I
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#* onany given day and instruct within those limits. This approach

_.is possible sinc# an audiovisual resource, strategies, content,

- and assessmént tasks are available for each performance
objective. The ipstructional materials have been designed for
several styles o? teaching. If whole groupinstruction.is pre-
ferred, the teacHer’s guide should be followed. Each guide has
several _ strategies to accompany ‘the ‘audiovisual resource.
Strategies may be chosen on the basis of need or enjoyment. If
individualized instruction is preferred (for'the entire class or for
only a few students with special needs), a fearning center may ¢
be set up using the audiovisual material and the worksheets
which are designed to be self-instructional. Answers are
included -on the worksheets to allow students to check their
work. (If you are fearful that ‘students will fill in the answers.
and thus “cheat” a little, remember that. research has shown
that with selfrinstructional materials students learn just as
much by copying the answers:)

-

- fy

. OTHER CHARACTERISTICS OF THE
" INSTRUCTIONAL MATERJALS .

*- POORLY MOTIVATED STUDENTS

The PSR course was developed originally as a high-interest

_ course for students experiencing severe problems in school. Itis
considered suitable for those who are poorly mativated or who
are not experiencing success in the regular academic curriculum.
During the pilot sessians instructors noted that fewer behavior

" problems were exhibited while students .were in the law’
ezl;\féxfcement class. ‘

. r T | . -
CRITICAL THINKING SKILLS ¢

R ¥Critical thinking skills have been incorporated into both the

'**."instructional mdterials and the audiovisual materials. Perform- ‘

* *ance objectives are’basedon content, verbs which describe a )
higher order of thinking skills, and a type of learning actiyity.
appropriate ‘to the content. Table 1 bn page 36 lists verbs used

- “to develop performance objectives. Por example, the format for
. L : I's :
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*» .
the slide/tape Fire Investigator is designed to reinforce the £kill of
inferential thinking. The point to be gained from the topic is
that a fire scene can be examined for evidence of arson. The
slide/tape.is designed so that students are presented first with
slides depicting evidénce, then are asked to decide whether or
not the evidence would lead the inyestigator to suspect arson.
-, Other types of thinking chorporated into the audio-

.- visual and instructional materi /'&nclude: N

® problem-solving e

® brainstorming, divergent thinking

® prioritizing, alternative or cdnsequences search

® decision-making, deductive thinking

® application of principles or generalizations to specifics
. cgr/tcept formation '

* . 3 .

+

GRADING . .
These units can be graded and integrated thto the curriculum
in several ways. . o
Option. 1. If law enforcement js taught as part of a social
studies course (Youth and the Law or Urban Studies), regular -
letter grades can be assigned for however many weeks the
course is taught based on the quality of performance or' the
results of. periodic or final examinations. P
Option 2.~All units are self-corfecting for the student. At the
top of each worksheet ' (which the student can choose fo
complete, or not) a space is"provided for the learner to note the
number of items completed. “Completed” means the item was
‘attempted, ‘and the response was checked against the correct
answer. If the response is incorrect, the student.is directed to fill
in the correct answer. ) - ' v
A form is avaifable for the learner to record the number of
perférmance objectives he/she completed for the total number

of units in which instiuction, was received. 'Grades can be - -

assigned, if neéded, on the basis of the number of performance
objéctiv'es.completed. This system of grading, known as the

. "continuous performance .evaluation, is based on the principle

.that one should not be labeled a “failure” if the real problem is

. that one cannot learn as rapidly as another learner. The teacher

.

. -
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can allow the student as muth time as required to recycle
her/his work until she/he is satisfied with the amount that has -
been completed. c ) ‘

Option 3. The teacher can contract with students for better
grades individually or as a group. The criterion is set for each
grade, e.g-, 16 performance objectives plus 3 extended activities
per unit earn the grade of A. Students state prior to the
beginning of instruction which grade they will contract for, and
they should be held to the agreement. . T

Option 4. A system of instruction to assess students on the

' aasis of whether or not each has achieved competency is more
ifficult to establish. The PSR materials have been designed to
make this system a semi-reality for the classfoom teacher by,
providing an assessment task for edch performance objective. A
criterion (i.e., the number of correct responses one must
achigve to be considered competent) has been éstablished for
each assessment task. In the event a student does not achieve
competency, she/he would be allowed to do additional work in
that performance objective learning area and recycle.

The basic prificiple behind this approach is that each:learner
can achieve a prescribed level of competency, although-it may
take one longer thdn another. This system obviates a studént
?ing labeled a “failure” because his/her learning rate is

fiffezent from that of another. One either achieves competency
or one does not. One may interpret one’s behavior as "failing,”
but the decisfon has been one’s own and one must live with it.

N
V.
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N Table 1
Suggested Verbs for Writing Performance Objectives
N and Assessment Me’asures' ‘
Knowledge define, recognize, describe, select, recall,

identify, name, list, state, match, point out

C(}n:prehension translate, interpret, relate, categorize,
classify, infer, generalize, predict, exphain,
outline, paraphrase, restate

[

Apglica_tion > |apply, solve, relate, prove, test, diagnose; ..

. ' develop, compare, select, plan, design,

explain, defend, choose, justify, predict,
. ‘|determine, construct . =~ - —
" Analysis © distinguish, identify,«detect,relate, conclude,|’
| determine, diagram, infer,analyze, compare,
, describqlingerpretpcritiqu,e, explain
- " v . " . j “ i . ~
. Synthesis design, produce, conduct, combine, recreate, |,
.* " [construct, reconstruct, assemblé, compose,
describe, organize, formulate, invent
Evaluation judge, evaluate, determine, appraise, decide,
- compare, weigh, examine, calculate, critique| .
*Adapted from a chart prepared by ‘the Field Services Division;
- Department of Pupil and Program .Appraisal, Montgomery
County Public Schools (Maryland), September 1973. -
.
X . ’ R ‘ -
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" CHAPTER 3 STE
. THE RESEARCH RESULTS - |
OF.THE PSR PROGRAM. = &=

3 '

INTRODUCTION. - \ .

| . L'I:hegoﬁcels,tudent' Relations Program is a delinquency -

- preventign program designed to be administered by the public

schools. Its rationale is that by teaching junior high: school .
students technical information about law enforceinent, student

- attitudes toward law enforcement officefs will improve: Early
evaluation indicated that the prégram of instruction; the PSR
curriculum, did indeed change attitudes positively. The question
remained as to whether the PSR curriculum subsequently

. changed the street behavior of students as well. If .behavior

' change followed attitude change, then PSR could be considered
a primary delinquency prevention program..One condition of
~ the grant for the first year of the project (1974-75).was that

-

* court data on the experimental and coritrel groups (Julius West'

determine if the program h%d made an impact
number of teenagers processed through the juvénile court. At
the end of the first year when thé data were collected and

« Junior High and Broome Junior High'Schéol)§ ‘exaiined to -

analyzed, the results were practically meariingless. There were

reducing the-

too few cases for a valid study, and the accuracy of the cqurt
L . . ‘< : . X P

data was questiongd.3 - ! . - R w
- During the second*year of ‘the project (1975-76), a second

. research study was designed. Its objectivé was to conduct an’

examination of arrest data of the experimental and control

groups to’determine whether or not exposure to the PSR .

curriculum in seventh grade, could have an impact on the
number of offenses committed during the eighth grade year.

K
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' .RESULTS OF ATTITUDE STUDY

‘A major goal of the PSR prGgram is to change the attitude-of
adolescents toward law énforcement officers and subsequently
to influence the behavior gf these young people. A noted
sociologist has stated, “Lack of T spect for the police presumably

leads to lack of respect for the law .. [ [the student] is free to
violate the law if it appears that it would be to his advantage to _
do s0.”t . % ' : '

The first step. in evaluating the PSR program in relation to .
this major goal was to determine if attitudes of youth toward
police and the law could in fact be positively chariged by their

- exposure to the PSR curriculum. The .attitude study was de-
signed to answer the following questions: : '

1. Does exposure to the PSR curriculym change the attitude
of adolescénts toward the police, the law, and the courts?
2. Do boys react differently from girls?

3. Does the length of time during which students have been
exposed" to the curriculum influence the results? ' , Ja

- ’

A

Additionally’ extensive work was done on the test instruments
in order to evaluate and refine them for use in future studies..
 The results of the attitude study showed that—

1. The PSR curriculum caused a statistically significant posi- - -
tive attitude change in seventh graders toward police
officers. 4 o .

2., There were rio significant differences between change of

- gaattitudes of girls and boys. o .
=»1ime exposure to the curriculum was not a fadtor‘in )

. -changing attitudes. N . —

4. There was an emergence of a refined and valid instr 'n;,enf"

. for further research of student attitudes toward palice.2

 The next. step in the evalu@;ion'cf' the impac_‘t: of .th PSk .

/ instructional ‘program on juvehilés’was to- determine flt\h'evr
positive attitude change evoked a ‘decrease in the fuum er ‘of
offenses committed by these same young people Wit the.
assistance of a statistician, the staff designed a resedrch study
based on “arrest data to’ determine the impact of the.PSR

. program on juvenile delinquency. The questions to be answered

. by this study were as follows: ) ~ . ' -

7 .

Con - s
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1, Would there be a significant decrease between the offense .
rate among juveniles who received instructign in the PSR™ *
curriculum and a comparable-group*bf students who(did
ngt receive PSR instruction? v -

" ¢ . a . ‘ .

" 2. Would there be,a significant decrease in the offense rate

. .. between those students who received instruction in the

"~ PSRy/currjculum and had ‘committed an offense(s) before

exposure to PSR and a comparable group of students who -*

did not reteive the PSR instruction but had also committed

offenses before the time'the PSR program was delivered?

3. ‘}Vould“there ‘be a significant decrease in the offense rate

between students who received instruction in PSR and had

never committed an offense prior to receiving instruction

4nd a comparable group of students who did not receive *

*" " RSR instruction and had not committed an offense prior to
'the time the program was administered? °

. The Yesults of this study are discussed in a subsequent section
of this chapter. . T, : . :

2

BACKGROUND (
On January 29,°1976, the, Montgomery County Public
“Schools (MCPS) Council on Instruction approved piloting of
= three units of the PSR law enforcement curriculum materials.
In keeping with MCPS policy, the council stipulated that the
-~ ngw curriculum could be-piloted in a maximum of ten junior
- ggh schools. Social studies resource teachers in the thirty-two
Junior: high schools” were notjfied and directéd to send their
. requests to be considered ‘as pilot schools to the Departrent of
" Curriculum. ;and- Instruction. The' first ten to “apply - were
selected, and thie sample population was chosen from these ten
schools. Four of the original ten schools were not acceptable fdr -
the sample population in the research program for these
reasons: . o ‘
1. The PSR instruction was not ‘taught during the time -
period specified for the study (i.e., it was taught too early =
in the semester). P -‘

\
.

. 3 ¢
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2. 'The PSR instructign was administered to a special class.

- 3. The PSR instruction was only partially used. v
4. Eighth, grade students were included in the instructional
programs. ' - '

"" The six schools ‘used for the experimental group “were:
- Argyle, Edwin W. Broome, Benjamin Banneker, John T. Baker,
Redland, and North Bethesda junior high schools. A total of
1,081 students who receiyed the program in 1976 as seventh
graders were identjfjed as the treatment or experimental group.
A control group of 1,034 seventh grade students in the 1975-76
school year.was ‘systematically. selected from the following
. schogjs: Francis Scott Key, Gaithersburg, Julius West, New-
port,Bligo, and Tilden junior high schools. The number of stu- -
- dents from each school and the paired relationships of the.con-
‘trol and experimental schools are presented-in Table 1.

)
.

" Table 1

EXPERIMENTAL/CONTROL SCHOOLS/MCPS JUNIOR -
HIGH SCHOOLS—1976 -

o f

Experimental School No. Control School ‘ No.
Banneker . ‘. 30T ¢~ Key , 239
Baker T 249 Gaithersburg 258
North Bethesda 201 Tilden © 235
. Redland 267 *. Newport 247
Argyle 54 " Sligo 46
. Broome 9 West - ) 9
‘e " s »

o -

The control schools were . matched to the experimental

schools with a consideration of the following criteria:

1. The school had not administered the PSR curriculum. _ -

2.-The geographic location ‘or proximity of the matched pairs’
of schools helped. to insure equality of socioeconomic

39 .
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levels, population densities,” achievement. levels and
scholastic abflities- of. students; and student accessibility to
potentially crime-seductive areas fi.e., shopping centers,

4

v -parks, and recreation centers). . Y
When a control school seventh grade included an excessive -
number of students, the table of random numbers was used to
select an appropriate number of students for the study.

» It was not practical or feasible to randomly sample schools for
this study; Fowever, even with this limitation it is unlikely that
there is an appreciable difference between the experimental
schools and other Montgomery County schools in térms of
certain crucial variables—socioeconomic level, scholastic ability

and achievement levels of students, sex, and .geographic

representation. o o

[y

TREATMENT" | i

The PSR’ curriculdm was taught by thirteen teachers in the
six experimental schools from May 1 to June 17, 1976. Classes
were distributed throughout the school day. In each school the |
social studies resource teacher chosé” the'length of time the
curticulum was to-be administered. The .time groups are
presented in Table 2. . . i -~

\
L #

. { .- o o : PR - .
S o ' o Table 2 ] : ' . e
_ L?NGTH OF TIME PSR:PROGRAM ADMINISTERED IN
EXPERIMENTAL SCHOOLS-—MA,Y 1 TO JUNE 17, 1976,

4 [y
\ . .

F—

| Time - L School
Short (2 ‘weeks) - - "Redland . .
. North Bethesda
Intermediate (4-5 weeks) Baker : -
. Banneker -
Long (7-9 weeks) ’ Argyle :
. . ' Broome i
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significantly due tg the PSR ciirriculum regardless-ofthe length

" of time each class was exposed to the program). The next
research was designed to see if there was a concomitant -
behavior change during the eighth grade school year among
those students who experienced a positive attitudéchange as a .. ..
result of the PSR curriculum in seventh grade. Two ‘types of*

dafa were analyzed: . . .

1. Students who Had’cqmmi ed soffenses prior to the expo-
sure to the treayment (i.e., offense committed prior to
' the date in May\976 truction was begun) .
- 2. Students whg  ha ommitted offenses prior to - -
treatment (i.;gnf-‘offense c@mmitted after June 17, 1976,
‘ and up to Jufie 30, 1977) -

’.

: ¥
" Any offense committed by members of either group during the' +
weeks the curriculum was being taught (May 1 to Juhe 17,
1976) was not included in the study.
The post-data collection was completed one year after the
. treatment was administered. Since.eighth grade is the first peak
“in delingueney, the research 'was designed to study the impact
’ of the seventh grade PSR .program on offense rates during the
eighth grade yearPermission was received from the Mont- «
gomery County' Department of Police to examine the arrest
reports on file at the Juvenile Section in the Wheaton-Glenmont
Police Station. The evaluator examined the files for reports
involving any students in the experimental or control groups.
After the data weke retrieved from the files, éil names were

eliminated to insure confidentiality. 4 ‘
RESEARCH DSSIGN -/ oo C\

A widely use si-experimental research design was chosen’
. for the study—the nonequivalent control group design which
requires an experimental and control group with both pre- and

- post-data. Although the groups did not have pre-experimental -
sampling eqyivalence, they were matched systematically. Their

?
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similarity was confirmed by the delinquent offense rate of each
. group prior to the time of treatment (Table 3). The 'anag'ses
were completed with the use of the Z test between independent -

proportions. °
, P

.

RESEARCH RESULTS>

'Predicted"Outcome #1: There will be a significant decrease .in the post-
offense rate for those students exposed to the PSR eurriculum when compared v
to the students in the control group. e

The post-offense rate of the students exposed to the PSR
curriculum decreased significantly (p<.01)- when compared to,
the increased post-offense rate of the control gro p (Table 3).

) Table 3 \ N\ ‘

POST-OFFENSE RATE: EXPERIMENTAEAND
. CONTROL GROUPS

)
K

. Pre-Curriculum .Post-Curricplum Propor-
Group - |. Offense Rate Offense Rate | tion
Experimental . 28 21 .0194" )
Control 29 s6 | .0s41 |.

Z =306 p<ol

Predicted: Outcome #2: There will be a significant decreast in the
number of post-offenders in the experimerital group who had committed an
offense prior to instruction in the PSR curriculum when compared to the
control group. ,

The number of &udents who committed an offense after
receiving instruction in the seventh grade PSR program and:
who had committed an offense prior to instruction decreased
significantly (p<.025) when compared to students in the
control group (Table 4). :

(4
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. f . Table’d .
' - . /
POST-OFFENDER RATE/PRIOR-OFFENDER RATE:
EXPERIMENTAL AND CONTROL GROUPS
. Pre-Curriculum | Post-Curriculum | Propor-
Group Offender Rate | Offender Rate | tion
Expériment'al 22 . .2 9091
Control 28 . o .6429

Z=2189 p<.025

L]
-

» l{edicted Outcome #3: There will be a significant decrease in the

- nwmber of students who committed offenses after receiving instruction in the

PSR curriculum -and who had never gommitted an offense prior to
instruction when compared to the control group. N

« The Z test for significant difference did not produce a

statistically significant result for this portion of the study.

There was, however, a decrease in the number of students,

committing an offense for the first time: for those who had

- ‘received instruction compared to those in the control group

(Table 5). .

Table 5 8

POST-OEFENdER RATE/NO PRIOR OFFENSE:
EXPERIMENTAL AND CONTROL GROUPS

’

Pre-Offender | Post-Offender | Propor-
- Group . Rate Rate tion
Experimental 0 15° -.0142
Control ~ | o0 .| 21 0209

Z=1175 p<.05

43
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DISCUSSION

The data analysis showed that the PSR curriculum significantly
decreased the offeuse rate of the experimental group. This means that the
PSR program can be consideréd a primary prevention program.
The implication is that behavior change does indeed follow -
attitude change. - I

The second and third questions for the research study were
designed to determine which types of juveniles were affected by

the program. The two types of students studied were: -

. Those who had already had experience with the juvenile
justiee systéem prior to treatment :

2. Those who had not had contact with the juvenile justice
system prior to treatment but ‘did commit an offense
during their eighth grade year in school.

The results, which are critical, showed that the OVFAIK/
offense rate was affected but there was not a statistically
significant difference between the rate of number of offenders in
the experimental and control groups of those students who had
not had any experience with the juvenile justice system before
exposure to the PSR instruction. The results indicated then that -
the students whose behavior was significantly changed to the
point that the offender rate was reduced were among those
students who had had a previous “brush” with the juvenile justice system
prior to instruction. The project staff predicted intuitively that the
program would probably not be effective in reaching students
who had already begun a pattern of offenses but would impact
on those who might be on'the verge.of committing an offense.
The results showed that the program impact was the reverse of
what was predicted—with serious implications for educational
programming. |

In, deciding to provide all seventh graders with six weeks of
the law enforcement curriculum, MCPS was anticipating that a
prevention program which reached seventh graders would be
effective in reducing the. eigha\ grade peak in the delinquency
offense rate. On the basis of the study results, the réal effec-
tiveness of the program would appear to be its availability to
those students who have had one or more brushes with the
juvenile justice system. Since for each year of junior high school
a different subset of students finds itself in that category, this

. \

v
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to

means that the instructional program should be offered for two

~

weeks in each' of the junior high school years instead of for six* .

weeks in the seventh grade (Table 6).

Table 6 l o -

1
Proposed E.,*pcational Programming/Delinquency Patterns
. . ] 1 .
Delingpency + | Delinguency N Delinquency
Pepk | Peak 11 N Peak 111

PSR Two weeks

= WSubset [ Subset 111

% PSR, Two weeks

RECOMMENDED RESEARCH | .

The purpose of the stu.dy was to determine th impact of.

a school-administered program on delinquency rates. This
particular study answered broad, general questions as to
program. impact; at the same time, it raised many more

" questions as to the exact nature of the changes which occurred.

Some of these guestions are considered here and are recom-

mended for additional research.
: : N ‘

Why does the PSR instructignal program change the attitudes-of students

* toward law enforcement officers? What are the dynamics of that change? Does

the program change the attitudes of police officers toward juveniles? How
and why?

If the criteria for changing attitudes through the use of an
instructional program were understood, then other programs
applied to other problem- areas faced by the_crimirtal and

45
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juvenile justice systems could be approached using he same .
principles. For example, groups of professionals who work
within the justice system gnd who do not work/ togeth8¢
«efficiently or cooperatively might benefit fronr trajning pro-

"grams which provide each group with information about the

others.: ‘ .
s ) .

rO" what types of juvenile offender; does the PSR ;rogmm impact and why?

The results now indicate that such a program thanges the
behavior of those students who have already had gome ion'tact -
with the juvenile justice system. Further aIalysis/is needed to
determine whether all students who have been 4in contact with
the juvenile justice system are changed, or on y those with
simple offenses, and/or a minimal number of offenses. Or, does
the program reach those who have set out on a pattern of
delinquency "and who, through some new understanding or
appreciation of the system, have decided to meet their needs in
some other way? If the latter case is true, then the PSR program
should:be implemented in juvenile detention centers immediately.

.Does the PSR.p;ogram have any impact on those students who receive

. instruction but have as yet <had no involvement with the juvenile justice.
. system? : . ; .

There may be a time factor involved, that is, the impact of the = .
program may occur only two or three years later or when the , .
juvenile becomes an adult. Or, because of the program the
studerit may commit only minor offenses, or there may,not be
as many students who after committing one offense g0 on to.
commit many more (i.e., the program may not reduce the
number of first offenders, but it may preveht such individuals
€rom becoming multiple offenders). . o

. -

]

Is the program effective in other areas of Montgomery County and in other,

“jurisdictions with vastly different population <haracteristics?

The research should be replicated with design improvements.
The sample selection should be constructed to determine
whether or not— . <

45
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--1. The results apply to Montgomery County generally.

- 2. Montgomery County represents a unique event in terms
. of program impact, or the same results are achievable in
~* urban/inner city and/or rural areas. :

Eixrther, the study could be inipro_'ved by randomly selecting
classes as opposed to randomly selecting schools.
R . .
Y .
LIMITATIONS OF THE STUDY -

. The research results reported apply to those schools within
- Montgomery County which participated in the study. They are
not generalizable to Montgomery County, nor can these results

be said to apply to other jurisdictions. A broad-based study with

a different sample would be necessary in order to make such

critical generalizations. i
- by
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CHAPTER 4 |
HOW TO START A PSR PROGRAM
IN YOUR JURISDICTION | -

This chapter offers the benefit of the experience of't}TZa
designers and implementers of the original program in Mont-
gomery County, Maryland. The experience in Montgomery
County is not necessarily a typical one, but, taken with the

- duplication of the program in other Maryland counties, the
& warnings and suggestions made here may be applicable to
almost any jurisdiction in the country.

1

SUGGESTIONS AND WARNINGS
FOR SCHOOL EMPLOYEES

If you work within a school system and are considering trying
the PSR program, certain factors should be taken into account. °
First, this program is one of delinquency prevention through

" curriculum. With this dual label it often turns out that neither
the curriculum department nor the pupil personnel workers
(guidance department) view the project as belonging in their
bailiwick. Your first task, then, is to convince the curriculum
personnel that the instructional materials belong in tHeir
domain. &1‘ may wish to gather support from pupil personnel
workers, counselors, or guidance personnel.before approaching
the curriculum department. These two departmentﬁ%’re keys to
the success of, the project. C

The size of the school system may determine your approach.
If the system is relatively small, it may be appropriate to start

; .
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with the superintendent of schools. At some point in time you
will have to appear before the board of education with your
ideas. In the Montgomery County Public Schools, a Council on,
Instruction is required tgsfeview and approve any new
curriculum before it is inserted into the official school program.
The council is composed of representativesfrom all levels of the
school system including students. '

Whenever you present the program to a group of persons
whose support you would like to elicit, an order of presentation

~.is recommended. Since the most difficult task is defining the

program to the audience, this can be done very quickly if you
begin by showing a slide/tape of a highly technical sature such
as Felony Stops or Narcotics Investigator. Such a showing establishes
immediately that you,wish to teach law enforcement not police
human relations or public relations issues. Some persons may
ask: "Whyire you teaching that to junior high school students?”
Please read chapter 2 and be superprepared to answer that
question. You will also need to describe both the attitude
change and the offense rate change which occur as a result of
receiving instruction in law enforcement as ouilined by the
program guille (both of which are discussed in chapter 3).

A second warning—in every group of people who hear about
the program for the first. fime there is always someone who, .
says, “But arent you making better criminals?” The@nswer to
that charge is a resounding NO for these reasons: The usual
reaction by students is “Wow! | didn’t know the police could do
that!”. Furthermore, it should be noted ‘that most students are
oriented to mentally healthy behavior rather than to deviant
‘behavior. Therefore, most réespond with respect for the
professionalism of the law enforcement officer. The few
students who may be heading for delinquency may either be
deterfed (see research results in chapter 3) or may commit the
same acts anyway. Television and films offer far more ideas on
how to commit a crime ,and get away with it than the PSR
program ever imagined. Information on committing a crime and ~
getting away with it is not included in the program. On the
contrary, in an arson investigation, for example, students are
taught- how to search for and-consider evidence to determine
whether or not arson has been-committed as opposed to a
natural fire; they are not taught how to build an ifcendiary
device. .
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A last strong argument. for this program of instruction is. .
that the subject area and exciting presentation techniques tend
to regenerate student interest in school. This is particularly
~  applicable to the average student—average in motivation, not in
.ability levels. For that reason many teachers in Mdntgomery
County choose to teach law enforcement the last few weeks of

“school as a means of maintaining attendance and participation.
It should also be noted that the PSR course frequently moti-

vates .students who have experienced considerable academic
failure. Many of the skills requirediare those from which these
‘students can benefit greatly. Radio communications,” for.

etample, reinforces listening skills. . .

. The cost of the program will always be an issue within the
school system. Several approaches are possible here.-The initial
cost of a packet of materials is minimal. Once the purchase has
been made, you can continue by producing your own materials .
with the local police department. An alternative is to solicit
funds from local organizations concerned with crime preven- - |
tion such as the Kiwanis Club, or the League of Women Voters.

“As a last resort you may wish to appeal to the police.
department, -‘»_f'.government agency, ‘or citizens’ groups. In such
appeals your fig#t concern should be a lear explanation of the

progr;m concept. Once citizens understand the concept and the
program results, support is immediate. Most people today are
well aware of the kinds of delinquency problems prevalent in

their communities. ' ] .

.When you approach the police department for support to the
local schools, it is important to be clear about certain points.

1. This delinquency prevention program is far more effective
and economically feasible for them than almost any other.
Many programs require many man-hours from ‘the police

- department. Time requirements of PSR are minimal since
J the burden of instruction is borne by the, teachers.

2. Some police departments may shy away with the response
“We tannot give away our secrets.” This attitude is a
difficult and almost insurmountable obstacle. Again, it is
recommended that you show materials immediately; .
secondly, have them read the research results; then try to
‘convince them that the program is most flattering to the
police officer. Invariably when an officer finishes working .

' - | \ , &
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3

with a group of adolescents under the instructional cir-
cumstances of the program, helshe is far more comfort-
able in dealing with the same students on the street.

) (O

~
. o

“
.

.
~

FOR POLICE EMPLOYEES . 2 : .

The key person for police employees to contact /‘s the chief of
police, since th€ cooperation of this official is gssential to-the
success of the PSR program. (in Montgomery County police
officers were first notified of t _progrars by A memorandum

.from headquarters which gave descriptive~background in-
formation. .
When'polic'e personneﬁrg initiating the actio

,itis imporfant

. to stress the fact that the main responsibility far instruction is -

the school’s. Consequently, contact should alse be made with
the chairpersons of the curriculum department and/or social
studies department to explain the goals and purposes of_the
“program. School officials should be informed that sample
instructional materials and course outlines are readily available.
A commitment of support from the chgef of police assures them
police involvement and cooperation. .

R3]

1

COMMUNITY SUPPORT AND RESOURCES

Whether the department bf police or the-school system ‘

wishes to implement the PSR delinquency/pﬁvention.program,
community support is critical,_ o
A few suggestions may be helpful to keep in mind.

1. Be certain to contact all’police departments within your

areas. If you are located in a city, there may also be state

police who are available for visits to classes. If you are

located in a small town where you may draw heavily upon

the state police, remember that there may be a small
- sheriff’s office within the town. : :
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. Be certain to obtain an organizational chart of the police

department with which you are working. This cRart will
tell you of the various specialty departments and divisions
you can draw upon. For example, almost every police
department has a patrol division, a criminal investigation
division, a juvenile division, and a training divisio%.

. Contact the training division of your local or’sta¥e police

department for both field trips to the training facility and
to borrow any audiovisual materials’ they may have on

hand.

. Other agenc{es within the criminal justice system should

be contacted for some interaction with students. Be careful
not to spend too much time on the abstractions of the Jegal
system. You run the risk of-losing, the interest of the

average students, even though you may receive accolades

-

from the achieving students.
L
Je ; L ! .

3

A list of"r}gs.éu'f“ces follows which the teacher or police officer

,may call upon to support the instructional program in law

enforcement.
Pargnt Teachers Associatibn
League of Women Voters ‘
> Kiwanis Club .
Local citizen groups
Social service agencles o
State’s Attorney’s Office '
Public Defender’s Office
Defense Attorneys .
Correction facilities for adults
Detention facilities for juveniles - —
Juvenile Court
Adult Courts
Private Detectives
Security Guards—local commercial éstablishments

- Arson Investigation' Unit: Fire Department

Coroner’s Office or Medical Examiner
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Crime Laboratories—Chemists v :

Federal Law Enforcement Agencies: Federal Bureau of
‘Investigation, .Internal Revenue Service, Post Office De-
partment, Natipnal Park Service, U.S. Forest. Department,
Department of Immigration and Naturalization, Alcohol,
Tobatco and Firearms :

Other specialty areas: * , £
Police organizations within the department—Unions ,er

Fraternal Order of Police Officers ‘. \

Female Police Officers , t
Sketch Artist tooo- ’ :
Canine Officers , - =

-Polygraph Operator
Victims of crimes

.

Ask the public andygchool libraries to sét*aside a collectiort of °
> * books on the subject of law enforeement and to display them
prominently. These books will then be easily identifiable by
your students and will show the community and other teach-
ers what is going on in your classroom that is innovative.

-~

-
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CHAPTER 5

WHAT KINDS OF PROBLEMS -
SHOULD THE TEACHER -
ANTICIPATE IN TEACHING

THE PSR PROGRAM? |

o + »
. AN T
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The following are some of the questions that teachers ask
concerning the PSR program.

.

1. What if the students act up, expressing negative comments about pblice or
asking embarassing questions? N .

Let the “interaction take place. The police officer has had
training in working with citizens and has experienced this type
of reaction while on duty. The officer can be expected to deal
with the issues raised by, students. :

2. How do I make sure the offxfc'e"r will discuss lhinés which ure interesting to
students—or will stay on the subject? :

"You cannot totally conttol what the police officer will do, but *

you can make very clear the questions and subjects which are to
be discussed. You might provide the officer ahead of time with a

.. 5¢
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- list of quest-ioh§ the students would like to have answered.
Other suggestions are:* : ’

., 4. To appoint one or two students as information -
—— ;gprdinato'rs on the day the officer comes to class giving

‘. ~them the task of keeping the XNscussion on the subject,,

;. . making sure the'basic questiond\ e covered, or -~ ¥

A b. To _.develop basic questions witN-the class as a whole,

: assignirig one question to each of several students, making

w77 it a particular ‘student’s responsibility to be sure that

“his/her” question is asked. : .
. !

., In the case of an officer who is invitea to class to demonstrate a
. t’e‘c‘h}'\ique .for a .special piece of equipment, such. as the
¢ - palygraph, it would bé helpful if you provided the officer with
'some idea of what the students already know (e.g., vocabulary, -

% the situations ¢hen the technique -or equipment. is- used, et¢))
and with a list of points and questions you want the offjcer to
cover. If the polygraph isto be, demonstrated, fOr'e'xamp{e:, you
might want. the officer to dcuss-the physical limitations on its .

.use, to compare and contrast- its use with. that of the *.

-+ Psychological Stress Evaluator, or to explain the role of the .
- . ~=polygraph expert in testifyifg'in court. . I
. * 3 0 B o * .- ) ) . ”*;..' ,

. . \ ) - L e

1 . o o ' 2
3. How offen will I nged to have a police chficer fnmy.classroom as a resource? - y‘

Probably about once for ea'ch.uqit._'ln Montgomery County, the :
Departmént of Police is prepared to respond to requests and to °
'~ arrange for officers to 'visit classtooms= The .background .
- information provided in the individual teacher’s guides'is quite
ccomplete. These guides anticipate and answer frequently asked " -
questions (e.g., in the activity about the jiivenile justice system,
qudtations from sections of the Maryland state-laws relevant to N

. juveniles are provided).. - _—
. ’ . . ) . »

-~ 4

. '] . . ) N ] PO
'4." Law’enforcement is not my fitld" What if the students ask questions w% e
‘I can’t answer ayd for which Lcan't jdentify a reference to research the top A
. Teaghers and\s@dents can build 2 “Questions List” or
“Questions Bulletin Board” ang at.some agreed upoen time .

4 UL 20 u oed URO
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‘consolidate and§forward such questions to rthe community -
* relatiogs ‘office, or ask the officers who visit the class as -
- resources to answer them. . s )

5. Some students ;have had ezperimce's with other programs which have {
something of a moral purpose Ysuch as the drugrducation program}; How do |
deal with student suspicions that the PSR course is “brainivashing’’?

First of all; please do not, yaurself, add an “Officer Friendly” or a
, "You'd-bgtter_-beha\ae-or-else" dimension to the materials. An .
.~ effortshgs been made to* make the materials informative’and
- .. descriptive rather than moralistic. Please try tq carpy that tone
- through in the classroom. Secondly, as quickly aw-pbssible, have
~studenits use the materials, do the activities, and invite officers to
*  class. The students’ actual experiences will do more to dispel
theif suspicions than a‘ything else, : : .

.

6. I've sel. aside’ two weeks for two PSR fgm‘ts this semester. After looking at
the materials 1 find there are many more dcliviligs and materials than we can

passibly use in that time. What should 1 do?

. ]lll'planning the work with PSR activities, you may want to— - .
-a. Lhoose those.which aim at skills in which your students
« are in need of.practice. - ;
b. Select the activities you consider most suitable, list them
.- -on a ditto; 'and have the students rank-order them from
* " sthose they would#nost like to do to those they would least -
wig Clike todo. L RN

.‘.f'- c. Identify those activities which have been d"esigf\edé:y use

as-a learning center (i.e".,'l'fé)r in‘d‘i‘j\?iduals or small goups
- without constant teacher® supervision - and full clas
¢ . participatign), 'and have' them . available for different

>, groups to choose from. Time could be provided for

* independent or group work with these activities.
} oo ) i .
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. APPENDIX R

' SAMPLES AND EXCERPTS FROM < Pt
PSR INSTRUCTIONAL MATERIALS

The items in this appendix are sanjples and/or excerpts from
- three types of ingtructional materials prepared by the PSR
project staff: : o ‘

-1, - Curriculum- Outlines. These outlines have been prepared for ".
" each topic andfor. day of instruction; they include
objéctives, content outline, a brief description of the
learning, strategy, the resources, and an indication of the
‘type of assessment task to accompany each objective.
- Guide sheets facilitate the planning of instruction

2. Individual Teacher’s Guides. A comprefensive teachér’s guide
has been prepared. In addition; for each objective .a
separate teacher’s guide is available which gives explicit, ’
'detailed instructions.on how to congluct -each learning
activity .and provides answers to all djscussion questions.

. 3. Student ' Activity Sheets: All student materials have been
prepared, from worksheets to assessment tasks? :

: Speéifically include:d a_lr"e the foﬂoWing materials:
Curriculum Qutlines - -

Criminal Invesﬁgﬁion: Physical Evidence
Day 5: Fingerprints, .
(with Guide Sheet and -fingerpririt form)
Criminal Investigation: Specific Crimes
Day 1: Arson Investigation ° )
Day 2: Homicide Investigation - .
Day 3: Truck Hijacking
Day 4: Narcotics Investigation .
Day 5:.Robbery/Burglary/Larceny
(with student activity sheets and report form)

+

4



. .

Individual Teacher’s Guides. 2o . . :
Fire Investigator ’ '
Line-Up . : - . .
(with,Line-Up Procedure Card and student activity sheet)
~ The Leghil Code for Persons 18 or Linder _ ‘
,(with\transparency and student activit*sheet) ‘

q

.
o

. - .
Sample materials are included herein for two reasons: a) as
a guide for those wishing to prepare their own inétructipnal-
materials and b) to illustrate the level of technicality of the,
instruction. Since the instruction should be at a high ‘technic‘ae{ ’
level, this latfer point is critical to the success of the program. °
Many law enforcement persorinel have reviewed the materials

. developed by PSR and have declared that the instruction would ¢
be appropriate for their police academies. Many hogrs of

- research, consultations with police experts, and review by police
personnel have resulted in the high quality of the PSR products
and,hav;_e;‘,(ghtx_‘ibugedto the-success offfhe program in changing
student attitudes and behavidrs. ~ *f4;1 - C o »
» In order to hasten-the implemengtion of a similar instrug- -
tional program in your jurisdiction,~ou may wish to purchase
the PSR materials. Contact the Ke}ge,c Educational Corpora-
tion, Post Office.Box #57, Kensingtoh, Matyland 20795, fora ., .

- brochure describing the prodyats and a price list. The original -

. PSR y.pfoducts have been . made «dyailablesin two student °
workbooks and one teachdt's manual at featonable prices.
Individual audiovisual produsts may be purchased as desired or-
as the budget allows. The “availability of these low-cost

. workbooks and the teacher’s guidé will help you to implement
your program rapidly ang effectively, without requiring
additional time to prepare a equate¥sistructional materials.

: . ™ I N -
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. Unit 2: Criminal, Investigation: Physical Evidence
.- » .. . Days:Fingerprints - L.
SUGGESTED SPCGGESTED, SUGGESTED SUGGESTED ASSESSMENT

PERFORMANCE ONTENT . LEARNING RESOURCES _ CRITERION
OBJECTIVES OUTLINE " ACTIVITIES .

1. Students will be K~ _Three major types Ydentifying Fingerprints Chart: Basic (Tests that '
able to identify of fingerprints: Students will re- Types-of Finger. accompany
three major - @ lodps cord other stu- prinis cyrriculum) ,
types vf finger-~ ‘s whorls dents’ fingerprints . -
prints. ® arches and classify accord-

ing to chaft. . R
L ldentifyin, Inh\nl Fingerprint
Fingerprins  * Cards
. Studefls will . P .
R - _ classify specific .
N " prints oh finger- v
[ . print cards. <
2. Students ;‘II"%Q Details of finger- Dactyloscopy - )
. able to define prints: Students will com-
terms which ° ® ridges plete worksheet on .
describe detalls ® bifurcation fingerprint terms. ’
of fingerprints. o delta ., ,
: s @ core ) \
M oy . 7 \ . ) .

3. Students will be Place correct ‘Recording Fingerprints Filmloop:. .-
able to admin- fngers in appro- with Ink ) How 10 Record ¥
ister or fake L priate ink sub- Stydents will re- Inked Fingerprinis
fingerprinds on stance cord inked finger- . .

MCPD form. prints. - '
- a. Roll accuragely " { =
- On appropriate |~ . } .
) *space on the ’ Y
' form  ° ’
b. Fingers in, .

. thumbs out

4. Culminating Ac- Lift latent prints Students will set up Fileof finger-
tivity: Finger- Identify suspect a file of finger- prints of mem-
printing. through class prints, wash sur- | bers of class R

fingerprint file faces, plant prints,
. lift latent prints, .
R " idenyfy suspect ° R
. lhrowugh finger- . :
print file. ) k
0 ] ( J/
. "
¢ - T . "
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3. Ink Pads

DIRECTIONS

. .
t

. ‘“' . ) . ,
. ) . . N

- GUIDE SHEET .o S e
" MATSRIALS NEEDED .
R ] ] . o '
-+ 1. Chart of “Standard Types of Fingerprints” ,
2. Figgerprint Identification Cards from the Montgomery

ounty Police, Rockville, Marylahd, B,urfqu of Identifica-
tion B i %

v . »

-

Divide class into groups of three or four studentsseach..

. 'Pass out fingerprint identification cagds. .

Review process of fingerprinting as demdhstratec! in the"
filmloop. S ' -

. Have' members of each group take fingerprints of each

other.

After all cards have been fingerprinted and all students
have cleaned off their hands, have individual students
identify their own types of fingerprints using the chart as
a reference. . : .

. Direct students to select the three clearest prints on their

own cards. (placing a check mark under the prints selected).

. Display the chart in a prominent place. Have students.

match their prints with the chart and write ‘the type of

" “fingerprints on a separate piece of paper.

8-

9.

N

10

N

. Display student fingerprint cards..

Have students within eagh" gropp exchange cards and
ddentify-each other’s fingerprints s

Direct students in each group to compare their different
iidentifications for each print: D

PR . i i .

“a. Dogs everyone agsee on the types of fingerprints?

b. What prints give difficulty?

c. What are some confusjng characteristics?
¢

P

< 61 ' " “ .
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* MONTGOMERY COUNTY POLICE, ROCKVILLE, MARYLAN
. - Bureau of ldentification Y
NAME L CLASS . ,
ALIAS Y
NO. COLOR HEX . REF.
. : RIGHT HAND
1. THUMB, 2, II,DKX FINCER 3. MIDDLE FINGER
[~
’ . J— .
. Y ) .
i
; r "
) . LEFT HAND /"
0. THUMK T. INDEX FINGEN 8. MINDDLE FINGFR 7 9. RING FINUFR
o

HENATUNE OF OFFICIAL TAKING FINGERFRINTS

LEFY FOUR FINGERS TAREN 3IMUL TANKOUSLY

OATE FiNGEAPRINTED

o

LEPT THUMS (RIGHT THuMe)

-

O
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RIGHT FOUR FINGER TAKEN 3IMUL TANEOUSLY
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' _ Unit 3: Criminal Investigation: Specific Crimes

Day 1: Arson Investigation

1

4 4 .
\SUCGESTED SUGGESTED . SUGGESTED SUGGESTED | ASSESSMENT
RFORMANCE CONTENT +LEARNING RESOURCES CRITERION
DBIECTI.VES ~ OUTLINE ACTIVITIES - N
jrudents will be Direction of fire Studerfts will - Slides: Fire Tests that
ble to analyze spread . examine slides for Marshal accompany
fire scenes for Location of flames evidence of arson. curriculum)
evidence of Odors v Students will Newspaper
arson Exterior openings examine data and article: Oneonte .
and damage determine why or Daily. “Feed
Unusual fire why notfarson. Plant Dam-
' patterns aged by Fire”
Presence of inflam- -
- mables. incen- / . \‘ ° )
diary devices, o Warehouse
other suspicious , [ - - ! "Firn'
4 ignition articles N _
2. Students will be Magnesium Students will check WalBChart:
able to judge Petroleum answers against Burke's Proce-
combustible on Butane, those concealed on dures for Arson
the basis of color Wood/Paper wall chart. Investigatipn
, of smoke and - ' . (National Fire
" flame. ' . Protection
(To be added) Association) .
3. Students will be Revenge Students will brain~ Burke's Proce- g *
able to list moti- Juvenile - storm motives, dures for Arson
vations for Destruction of then check resufts . Investigation
-Arson. documents against those listed (NFPA)
Insurance on chart. Cal
Students will
examine fire inves-
. ’ tigator’s notes and
assign motive. .
M 1
i
.
3 Al
s . . . - '
.
. 0
\ ¢
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Day 2: Homicide Investigation

SUGGESTED SUGGESTED SUGGESTED SUGGESTED ASSESSMENT
PERFORMANCE / CONTENT LEARNING . RESOURCES CRITERION
_ OBJECTIVES OUTLINE ACTIVITIES
1. Studepts will be . Procedures to Iden- Students will pro- * Clue Cards (Tests that

able to outline tify Deceased ceed through clue accompany

procedures to A. Clothing and cards for a homi; curriculum)

identify victim,

other articles

tide to outline

&)
h?‘

motive. and sus- 1. Traced by means to identify .
pect in a\ purchase victim, motive,’and ‘ '
. homicide. 2. Jewelry " suspect.
3. Personal pgs- ¢ N
. sessions
1 B. Wholé body \ -
1. Physical .
. description :
2. Fingerprints )
3. Photos .
X 4, Age . .
O 5 Teeth ¥
2. Students yill be A. Physiological Students will list Transparen-
able to analyze Indicators questions that cies: Time of |
data to deter- 1. Temperature would guide an Death
mine time of vic- 2. Lividity investigator in de- 1. Life Styles
tim’s death. : 3. Rigor mortis termining the time 2. Time of
4. Putrefaction of death. Death,
B. Life Style of Physiologi- A
Victim R cal Signs :
1. Clothing R
2. Routine
3. Companiops
- T
3. Students will se- Consideration of Students will view Filmstrip tape:
lect procedures Possible Homicide /]  filmstrip and dis Homicide, Swicide
officer would *® Prederve scene of’ cuss decision m'de . or Natural Death?
+ follow in event crime as choices are i
-of natural dpath, ® Photograph, given. Students will :,;::k‘ S",'
suicide, or sketch scene prepare defense or. .
homicide ® Search scene prosecution based
® Collect evidence on evidence.
® Examine body : -
L ® Check victim’s R . * R
<« ° medical history ,
s * o
14 -
-
“ / £
'Y v LR



Day 3: Truck Hijacking.

SUGGESTED
PERFORMANCE
OBJECTIVES

SUGGESTED
CONTENT v
OUTLINE “

SUGGESTED
LEARNING
ACTIVITIES

SUGGESTED
RESOURCES

ASSESSMENT
- CRITERION

1. Students wnl be
able to describe
the roles neces-

- sary jn a truck
hliackin“;:

i

~

) Structure of Hijack ¢
- Group

-

. Fingerman — |
information on
marked truek

2. Fence — receives

merchandise

Spatter — lo-

cates, points out

truck, follows in -
car, checks with
headquarters to
see if theft has
been discovered

.

Students will iden-
tify character in
audiotape who
assumed each role.

‘Audiotape;
Tr,urk_ Hijacking

‘Tunsparency

(Tests that'
accompany
curriculum)

il

2 Sludem:.h'llll‘be
able to’outline
investigation of

wlprclL

" ® Employment

Investigation of
Driver:

record

® Police record

® Associates

® Associates’ police

* records

® Persgnal habits,
living style

® Trip ticket

® Union

® Usual and un-
usualeops -

Students will con-
struct questions
(based on dossier)
to ask driver of
stolen vehicle.

. -
>
[

Employment
dossier on
driver of stolen
vehicle

-

Students will be
able to formulate
the procedure to
examine a re-
covered hijacked
vehicle and the
crime scene for
physical evi<
dence.

- ® Tire tracks

Exam of Vehicle .
and Scene: N
® Fingerprints
® Shoe prints
® Soil

® Used matches!
cigarette butts
® Match booklets

® Distance traveled

Studepts will ~

exami®e slides of
physical evidence
for relationship to

. .‘ruck hijacking.

Slides / photo-
graphs of
physical evi-
dence

)
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A N '
‘ Day 4: Narcotics Inyestigation
SUGGESTED SUGGESTED SUGGESTED SUGGESTED ASSESSMENT
PERFORMANCE CONTENT LEARNING RESOURCES CRITERION
OBJECTIVES OUTLINE ACTIVITES
+ 1. Students will be Sufveﬁlance iTo be added) Case Studies, (Tests ghat
able to judgé ‘Method: M.O.s of accompany
which type of & Fpa pushers . curriculum)
surveillance , ® Auto ) 3 »
method to use  ¥-| o Wiretap .,
for a given M.O. ® Telephoto lens .
of a pusher. i Fixeﬂ surveillance !
. hl N - a4 il
. 2. Students will be‘. T Undertover: (Té};e added) " Incidences: o
able to describe ® Qualifications . Dave Morton .
important fac- *.Disguise . FBI Law Enforce-
tors for an ® Conact with v ment Bulletin Ex- |
undercover suspects ce -
; N AN rpts
. investigator ® Maintaining
. contact . . )
*| ®Procedyresand | N .
pitfalls . :
/7 ® Entrapment .
3"Students mll‘lbe ( ‘-l. Tasting narcotics (To be added) ‘- Slidell;pe:
able to discrimi- 2. Removing . Rfles of Nar-
nate between evidence cotus Invesh-
& oght and wrong 3 Processing gation
way to invest:- evidence / ’
gale. i
4. Students will be 1. Home Students will divide . Transparency: I :
able to problem- 2. School into small groups Places of Conceal- b
solve to list 3. Auto and list places of ment ¢+
places of con- concealment, then
cealment for check their lists -
narcotics. against trans- ot .
parencies. M
. : . .
s, Snidents will Means tfinfiltrate Students will read # |  Article: \
form an opinion ® Views Bf agent article, form “Secrets of an
as to ethics of ® Value to agent opinion, conclu- Undercover
undercover nar- sions, and examine Narcotics
cotics agent in each one’s opinion Agent”
high schools. in relationshipto .~ ©
. ,\ \ other students.
B
’
. ) N e .
e -
” -~ o a 4..". A
- . . .
wd -
NG
)
> -

e

S

3
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, * Day 5: RobberleurglarylLarceny ’
VR " SUGCGESTED ° " ’ SUGGESTED " SUGGESTED SUGGESTED ASSESSMENT
PERFORMANCE CONTENT. < ‘LEARNING RESOURCES CRITERION
,. OBJECTIVES OUTLINE ACTIVITIES .
= 1. Students will be Types of Crimes . Students v;vill réad Transparency: (Tests that
able Yo classify 1. Robbery — tak- or listen to Types of Crimes accompany
crimes as rob- ing something accounts on flash Flash Cards curriculum)
bery, burglary, by force cards of*various §
or larceny. 2. Burglary — tak- types of crimes. . .
i 1n5h!omet:mg " Students will role- Police Call o,
1 L7 Without t : + play incidents of Car®
. . ‘:Ir:”"“ of peo- police responding .
P » 3 Larceny — tak- to ullh of suspected )
. L . felonies. . .
ing something . .
that belongs to « 3
another ’
e L
2. Students will be - Prepau;ion for .. Students will listen Audiotape of H ,
able to plan Police Pursuit to audiotape and ‘ pursuit taken
police pursuit of A. Apprehension at * outline pursuit from E.O.C.
. a Bank robber the scene A procedures. records.
: .- . B. Immediate ¢* ‘ ’
pursuit (To be added)
. 1. Alarms ¢ jrofl &, , s
fications - .
2. Roadblock
. \' . .~ .
1.
2 . -
. ‘ 2
C .
e
‘ -
. : N [y
3 4 .
\Vj ° ,
- - ~
.
. ) . R




. T Number of Questions Completfd: *
NAME: . . oo s
. DATE-.- B HRE . B
_DIRECTIONs: ' & - '
1. Read each incident. - . : . ’ L
2. Decide which of the three reports listed you would have to fill ut if you were the inves- -~
tigating officer: , . : v
a. Crime’ Against Person  b. Crime Against Property  c,Motor Vehicle Accident
3, Write the pame of the report on the line after the incident.
4. Check your answers. If any of your answers are incorrect, fill in the correct answers.

- L 2 M B '
* INCIDENTS: ol . .
i. A citizen hit a hippopotamus!"v?fch was hitchhiking on Route 495. ~ -~

2. A citiZen was clpbbed with a zucchini squash, which was left at the scene.

) A citizen was driving while intoxicated and drove two wheels of his car off a cliff. He
escaped unharmed. ) : o

w et

4. An apartment was burglarized. A moving van drove up; and two memssed as movers, .
* - pfoceeded to clear everything out of the apartment” ,

>
’

. n .
" -5. A citizen hit a fite hydrant v‘\‘rhich?caused the flooding of a major intersection at rush

‘hour. ﬂ
u . _ .

\ 6. A citizen’s entire collection of shrunken heads was-stolen while he was at the annudf
’

Medicine Men convention: . - . ,
A \ L . b - ’
7. A chef at a famoys restaurant was found poisoned. " » .
. .’ ) - / S
8. Ofe morning a rich citizen discovered that his gold Cadillac had been painted with yellow. .
and purple stripes, ) . ¢
) .
9. A citizen was driving along when her car was hit by a house being moved along the road
a truck. : . ) X
: : S y > L.
10. A myuseum reported the theft of all its vases. The only clues ere a rosé*and a note
signed, “The-Thorny Thief.” ’ . . \ C .
. .
: . ANSWERS: . - )
1. Motor Vehicle Accident ‘ 6. Crime Against Property
. .2.,.Crime Against Person - 7. Crime Against Person .
3. Motor Vehicle Accident I;;'Grime Against Property
4. Crime Against Property . . 9. Motor Vehicle Accident  *
5. Motor Vehicle Accident - ' 10. Crim&Against Property .

Yl

» : : ‘ , . .

’
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(N . . . .
- ' Worksheet: Report Writing )
' e . Qtestions Completed:
. NAME: —
. * DATE.: " - .
. DIRECTIONS: *  « S oo
1 Read the accompanying story about a mighttime burglary.

2. Fill out the condensed version of the *Crime Against Property” report from the informa-
. tion given in the story. YOU are the investigating officer: 30, sign your name at the
bottomi” ' . - N .
3. Check your answers.with the already cympleted report. If any of your answers are in-

. correct, fill in the correct answers. u

- [ evapiae ros ween vaweiams wavwaea Toswal X
CRIME AGAINET PROPERTY . PR
. Musgemery County, Muryiond wh e e © asasemreaen
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. _ Peppyfs Health Food émjré N

K

Pepper, John S. : g .791-3569 . s . Bead Work
100 Main Street < ~ Macrameé "
961-4270 R e ' ®» - M. Jenking
- ot ' * Shop 791-766@

., : . ¢~ : o £

N3 o
‘On Wednesday, ]uly 2,° 1975, burglafléed. Luckily no ohe was

']ohn S. Pepper, owner and man- . hurt. @ike only crime had been a
~ager of Peppy’s Health Fdod Store, plgh&lme burglary It still didnt
2 owas returning to his apartment make sense. te
~.above the shop at 100 Main Streét,  ° His neighbor, Mrs. Mary Jen-
Rockville,” Maryland (20854), kins, of 102 Main Street, broke

_‘around 11:00 P.M: (Police’ Time, Peppef’s train of  thought by

7300). A nojsy, late-model;s red informing, him that. two . - men

B Volkswagen van came speeding ' . dressed in denim work clothes had
- out of the back, alley. Mr. Pepper - taken .a couple of cases out of the

entered his shop frbm the front. - Health Food Store. The leader of
He noticed that the cash register, the two was a white male, 672,180
was open.- All the' money, around pounds, between 25 and 30 years

g six hundred dollars, wasgone. Also » old. He ha:*]prlg blond hal'ix:.,Mrs\ -

‘missing were two cases of multiple  * Jenkins did> no&get
_ vitaniins, worth two hundred at the other man: KIT ‘she &
‘dollars, that had been stacked remember was that he was a whi
beside the cash register. - man. \ I
Mr. Pepper then went to the door She told¢Pepper that she would
leading to the alley. The lock had " be willing to share her information
been jimmied, probably by the with.the police. The police! Pepper
screwdriver-lying on the ground. dashed in and dialed 911.
He reached for the screwdriver but YOU are patrolhng that Main
decided not to pick it up. No other % Street beat and Communications
window or door had been tam- gives you the call to answer. After
pered with. The burglars used this you arrive, you radjo for the Iden-
back door for coming and going. tification Section’ which dusts for
. John Pepper, a 34-year-old white latent prints andm\akes photo-
man, looked around his .graphs. . :
neighborhood of small shops with Based on all t.ha(s information,

- apartments above them and YOU have to fill zout a “Crime

‘wondered why his store h&d been Agamst Property report

. . . . .
. wJ . i

LR
.

-4 ,f_%' r‘j'—' : ?
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CRINE AGAINST PROPERTY
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'NAME:

DATE:
DIRECTIONS:

1

You need the following materials:
a. Student Worksheet

b. Burke’s Procedural and Classnﬁcatlon Chart of Arson lnveshgators

. Packét of Fire lnveshgators Notes at the Sceng.

2. Read each set of Fire Investigator's Notes. . - - .
3. Look at Burke’s Chart and select type of miotive. ,
* 4. Determine the prime suspect according to details given in each set of notes. '
+ 5. Complete the chart below by writing in the type of motive and suspect. R
.6 Check your answers. lf any are incosrect, fill in the correct answers. d
Note Car'd at Type of Motive Prime Suspect
L-
A .
r
B ’ P '
.
-
C
s D s » .
‘ L4
E .
a .
o L y!
* F .
. v .
¥ = -
F ) ! i -
v - ' .« -
o . \ - .
a 13 ) A
v ? *’ A ’\\ . .
¢ ) Y . ’
# J » .
ﬂ .
. .
4
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las ]

- other crimes

'4 ‘3 - v
v
Answers
. N&Q,Card Type of Motive Prime Sus;ect
N - _ *

A "Household fire (gain fire} Victim, owner of furniture

B Automobile fire (gain fire) Victim, owner of car

c Juvenile fire Seven teenage boys '

D Business fire (gain fire) Owner of company

E Fire to cover evidence of

- Treasurer of company

Girl friend of victim

Hate fire .
= - :« N
”» - S
- ]
J
-
. e
L \ v 4 .
i
" : ¥ . '
. .. ) [} ] L4
v .
7 .,.
+ A ’ .
C e [
) o
" A . )
- ¢ ‘ /
- . \ * 4 !
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’?iégab}resent slide/tape on Fire Investigator, to students.

© SUGGESTED INTERVIEW QUESTIONS =~

' 4 B LT e
[ ’ v T e ,
From Teacher’s Guide: Fire Investigator

N .-
This actionty 15 designed to help students understand that frees aee consideeed a coume scene. and evsdence can be collected to dn"mm\whﬂlul or not

# fire was of suspiCrons ongin. Jo. - R
. . -

DleCndvé SRR e s

i

.

. Divide the class into three to four small groups.

3. Ask'each groyp to assume they are the new Supervisor of Arson Investigation. Preparealist *

of questionsthé Supervisor will ude to interview firefighters after a fire to determine
whether or not arson occufred, Each group may want to put its list on a chalkboard or

-, nNewsprint to compare its questidns With- those of other groups.

RO
\'\' L

1. What was the point of origin or where did the fire start? o
This is the first evidence to be gathered at the fire scene. At what point in the building didthe fire start? This

information may léad to the location of the incendiary device or other means tostart a fire to establishgthat the fire

‘was not accidental Alligatoring helps to locate the point of srigin,

2. What ignited the fire? .
This question leads to the search for evidence of incendiary devices—liquid accelerants or some other means to
ignite @ flame. . ! *

» Lo

3. Were there multiple fires?
Multiple fires indicate that an arsonist started fires at several places to ensure adequate ignition=~

4. What was the direction of fire spread? . BT )
The fire spread upwardand outward. If the fire investigator finds the fire spread in a narrow or unusual pattern,
it indicates that a liquid accelerant was used.

5. What method was required ¥ extinguish flame?
Sometimes when streams of water are used on fires. instead of the fire going out as might be expected under normal
conditions, the fire will burn with increased intensity and perhaps with a different color flame such as red, blue,
or orange. This reaction'to waber may indicate the presence of some flammable liquid.

6. Were there any unusual odors present when you arrived at the fire scene?
Different flammables have distinct odors. Alcohol, kerosene. and other chemicals can be recognized. The fire
investigator should familiarize her/himself with the odors of various. flammable compounds ’

7. What was the condition of windows and doors? ]

> . \ .
By examining windows and doors the investigator can determine if tools were used to gain entry. In some

instances doors and windows are purposefully locked arnd may be barred to prevent entry of firefighters.
@PTIONAL TASK ) M 1
1. Have class read. two newspaper articles, “Feed Plant Damaged by Fire” and “Migtery
3-Alarm Bfaze Damages Interiot of Warehouse in NE.”
2. Have each group outline the investigation it would conduct of these suspicious fires.
. .

' I‘"\ . 3
" .
. f

'
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s "] Fromgeachers Guide: Line-Up ,
S . Lo . S .
&;he I(ne-u;: videotape was filmed in the Metropolitan Police-Department of‘Nuhmglon, D.C, whose line-up facilities are the

most advanced in the fntire nation The Metropolitan Police Department yses this procedure more frequently in-the process of
prosecuting cases than other police departments '

DIRECTIONS ] ,?) o s
C - S ) :
* 1. Prepare the students to view the‘videotape by MFst discussing these questions:
a. Why does the Detective Bureau use the line-up procedure? ‘
. {To gain a positive identification of a suspect by a witness) .
' b. What physical characteristics of the members of a line-up would you want to be certain
were similar? Ty e
(Height! huild. type of clothing, skin tone, age)
*+ 2. View the videctape Line-Up.
3. Discu®€ ghe’ following points with the class: .
a. Wha#gtocedures are used to protect the rights of the suspect? ]
1) (The suspect’s attorney has an opportunity to review the line-up to be certain that all characteristics are
closely matched. This ensures that the witness will not be clued as to which line-upperson is the suspect.)
2) The attornev may also state any objections to the line-up which cannot be easily changed for the record.
When the case comes to couri™s/ he may be able to saise adobjection to the line-up as a valid identification

¢

of a witness./ .
. 3) (Only one witness at a time may view the line-up so that witnesses do not influence each other’s opinion.)
b. What procedures are followed to protect the witness?
1) (The witness views the suspect through a one-way vision mirror so that the suspect cannot see the person .
who may identify him/her posttively as a suspect.)
2),(Thr detective does not address the witness by name.) N
3) (The detectrve can turn off the microphone so that the suspect cannot hear the voice of the witmess.)
¢. In the Line-Up videotape what objections did the defense attorney have?
1) (He wanted 1t on record that his client was slightly shorter than other members of the line-up.)
2) (He wanted tus client to remove the 3 x 5 card and pen from his packet.) .
d. What requests did the witness have? :
1) To see a profile of the line-up members) : . v
2) (To hear the voice.of each line-up member) » - .
e. How did the orientation session of the witn‘esseg by the detéctive help the witness?
{The session made the witness less anxious since she would fnow ahead of time exactly what was going to
happen. She didn't have to wonder.) s
f. Why is aline-up a tense situation? \ . .
. 1) {The lawyer for the person in a line-up is concerned that the line-up be conducted fairly to prevent any
W w: Tpossibility of his/her client bang wentified by mistake.)
R ) & (The suspect is worried abm{l betng positively identified. “which means his/her court case will be more
D dilfffgll.j/ L]

- 7 3) [The detectives who conduct the Ilﬂ!-l’lp’ﬂrf concerned about the emotional state of the witness. In some

'

LoV cases. witnesses have fainted when seeing again the person who committed the crime.)
"%" 4) (Often the witness is fearful that .in some way the suspect will become aware that the witness is presint
sand will retaliate on the spot. Alsé. a Witness is experiencing fear of incorrectly identifying a personina
o line-up or of not being able to recognize” e suspect.) ' .

1
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OPTIONAL TASK

1
2

3
4

. Distribute Line-Up Procedure Cards to all students. .

- Appoint one person to be the detective, one the defense attorney, three to be witnesses,

and one the suspect.
..Have the detective plan and conduct the line-up.
. Have the class critique the detective’s performance. N
, .

. . Line-Up Procedure Card ~
e f, Matc.h pérsons to participate ini line-up- as glosely as ‘possible: Check these
‘characteristies: .
Hair (length, coloy, style)
Height ' .
Build or weight ,
_Skin tone - i
2. Stand line-up members in a straight row. ,

3: Allow the defense attérney to review the ling-up request clanges which would
»  ensure fairgess for his/her client, or to record minor characteristics which cannot be
changed'but‘mi'gh’t make the witness’ identification of the suspect questionable in' «

court. ’ N : . oo .
4. Bring in one witness at a time. \ _ . et
5. Allow the witness tim%&o look at thé line\up members carefully and to request té-see
. a profile or hear voiced. (Remember, all members of a line-up must say thegame
AJ - .

thing.) . . .
: . s
6. Say to the witness: "Do you recognize any of the persons here?” N cote
» »
. Escort the witness to the door to leave without talking te other witnesses.

8 A nce the time and date of the line-up to be recorded. o

ERIC
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3 in the vldeolape\rhll chmgel ad t}ne suspecl s lawyer wan

line-up?
-~

Worksheet: Line-Up Procedures i /
: .
Number of Questions Completed:
N L]
8 .
NAME: : . ‘L,
N R L ’ [
DATE.: - .
Y
Line-Ups are conducted according to formal procedures. , R
. v N
~ A . -
DIRECTIONS: -~ . * . , , ,
. r) “
1. View the v-dcolape Lie-Up. + — “$
2. Compléte the worksheet’ ' ’ f or- .. : " -
3. Check your answers. Answers are anhe end of the worksheet. . N a -
4. If any of your answers are incorrect, ‘write in the correct ones. * . 5
QUESTIQNS o . Lot . y
P
1 The line2up room 1n the vudeolape 18 the most famous one in the United Smu in what cnty is it located?
Yy & 4 . -
2. The suspect has certain rights protected. Who ‘was present when the link-up was cofiducted to protect hisrights? - c .
. . . s . .
! ]

tto ensure that his client truly looked like everyone else in the

“

TTN—

[]

.4 The lawyer wanted onetRaracteristic of the line-up to which he obtected recorded for the record. What was that feature?

S Certain prcrdu.res are followed to protect the witness What are those procedures?

.

™

b

< -}

-\ >

© The witnesses are brought in one at a ime Why 1s lhns procedure followed?

7 .

\

~
"

~

7. The witness winted to check two characteristics of the su

a ! ¥

3

spects. What did she request?

b

£ .

A
8 In the District of Columbia the entire line-up is audiotaped and videotaped. What does the detective say at the end to ensure
: '

proper identification of the line-up? -

T 7

ANSWERS

1 Washington, D.Cv
2. The suspect's lawyer
3. He askgd that his client rerfove the J 5 tard and pen n

°

his pocKet 3
4 That his client was shghtly shorter than lhe others « -
5 a. One-way vision mirror

b Histher name is not used ) Y

& <The suspects cannot hear the witness’ voice

»

«

.6 Toensure that edchywitness’ contribution is unbiased
' So that each witness does not have an opportunity to-
heanthe opinion of any other witness _
7 a A ile xisw of the suspect
b Toh the voice
8 Time and date of the line{-up’
- \ . -

‘s
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8 . From Teacher's Guide: The Legal Code for Persor's 18 or Under

,-' . ‘

This activity is designed to ﬁ rat students of legal regulations that apply to their activities and behavior
’ ‘

DIRECTIONS - N .
. . -~ :.7'

1. Explain to students that they are a“patrol division at the local police station. The station .
commander feels that there would be'fewer offenses committed by persons 18 or under if
such individuals were familiar with parts of the legal code which pertain to them. He has
assigned your patrol division to prepare a student handbook. .

2. Distribute the handout of the Legal Code for Persons 18 or Under, and place the *
transparency of the same title on the overhead projector. ;

3. Explain that the class will be divided into three groups to work together on the assignment.
* Each group will be assigned one category. Its task will be to research each item and to writea
description of the law for that itefn. Tell the class they may add to the list but to be certain
thafany items added pertainG persons 18 or under and are not common law items relating

all persons (i.e.. murder, arson, etc.).

4. Alldw the class a few minutes to examine the handout and the transparency.

NOTE: The three categories of legal regulations were selected toillustrate that some laws
are enacted to.protect the person under 18, while the motivation for other laws is to protect,
other persons from illegal or harmful acts committed by juveniles. A third categery consists,
of regulations which are necessary to ensure the functioning of the broader commiunity.
The regulations placed in the center of the triangle which follows do not fit neatly into any -
category; they are regulations but not of the type that grant rights, privileges or
responsibilities. Rather, implicit in these regulations is the protection of the following:
persons under 18, community members, and property. N

5. Provide students.with some of the following resources to help them 3tart on their research: '

a. Copy of Article 27 — Criminal Code of the State of Maryland . .
b. Copy of Javenile Causes which has legal requirements for Montgomery'County, Marylan
c.. Assign one or two students to contact someone in the State’s:Attorney’s Office to

review findings for technical accuracy » [
d. Assign one or two students to interview a lawyer for information.
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OPTION 1 , : ! T
- After the class has completed the handbook, request that the stude/ﬂ government reproduce
copies for all students. You may choose to invite a patrol offiger to speak at the assembly at
“which tbe handbooks are distributed. . I( . P

OPTION #2. St -

If, in your opinion, the class has done a thorough job of preparing the handbook. you may wish
%o contict the Superintendent. of Police, or the. Community Affairs Office of the Police,

partment, to find out if they wouild like to reproduce the handbook for many persons under
18 in the community. : ¥

OPTION #3 . w . P T

You and your class.ma'y wish to %hclude in yi)ur handbook one or more of the following:

A. A Jist of hotlines for persons under 18 .
B. A list of telephone numbers for relevant offices or divisions of the police department
C. Telephone numbers of other pertineicommunity resources and agencies (i.e., probation,
juvenile court) e . " g
. o . A ]
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~ LIST OF.ITEMS TO BE COVERED IN HANDBOOK ‘
I. Laws to Protect the Person/Under 18 from Harm
A . . s
» A. Alcohol, consumption of e . . .
' B. Alcohol, purchase of . . Ce -
C: @igarettes, purchase of : . . A . |
) D. Drugs, use, possession, sale of - ‘ SR S
E. 'Hitchhiking . ’ .
) F. Restrictions on access. to school and/or police records . ,
b ." Runaways
H. Truancy from school ¢
* I Laws to Protect Lommunity Members and Their Property from Harm R
. . Vd . . . v
A. Assault and Battery ° . : '
B. Disorderly conduct |, - ) (:{ Yo / ¢
C. Search of lockers on school property o ‘
. D. Bearch of persons on gchool property - A
. . ’ A . B
III. Laws to Regulate Community Activities for Organization and Welfare -
s . \ , .- .
A. Compulsory school attendance .
B. Draft registration . . .- .
. C. Driyer's license, motor vehicle (auto, motorcycle)
D. L er’s permit, motor vehicle (auto, motorcycle) B
. . E. Minjke regulations- - ,

% F. ! Voteg/registration
. \

IV. Laws Which Regulate Behavior Which in and of Itself Is Not Harmful to the Person or
Others but May Be . g .

A. Cuffew . . ' .
B. Littering » N\
C. Loitering .
D. Trespassing - s
! L ' ‘
//, \( A
s .
¢ ' -
‘. ' Vo —_—

[ N
‘A - .
- »
Ay
, N ’ s .
. -
hY
. -
80
* »
N re ,‘ -
1Y - ’”_ * ‘ '
. N A%



. Caleﬁories of Legal Code for Persons 18 or Under

1
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£Y -
LAWS TO PROTECT ) - LAWS TO PROTECT COMMUNITY
THE PERSON UNDER 18 . MEMBERS AND THEIR PROPERTY
e - v FROM HARM ‘_\ FROM HARM
- S
" Alcohol, consumption of oL N Assault and Battery v
Alcohol, purchase of . Disorderly Conduct -
. Cigarettes, purchase of ’ . Search of lockers
%, " Drugs, use of, . o on school proper§
Hitchhiking - S Search of persons

Restrictions on
access to school _
apdlor police records
Runaways .
Truancy from school .

on school property

e,

Curfe
N : Littering
Lonermg
. 'Frespassmg

Compulso School Anendance
? t Registration
Dnver s License

. ' Learner’s Permit N
« Minibike Regulations .
S Votet Registration
z \ ' . N . - . -
) ® [ >
. . ‘ )
A . ® L
‘?: o= i LAWS TO REGULATE COMMUNITY 7
RO P . ACTIVITIES FOR ORGANIZATION
o & AND WELFARE L.
- . b . SRR ‘ ' R
. ' T, : - .

-»
NOTE: Reg ations in the center of the triangfe are those Wthh re qlate activities becau,se of
« potential hagm enher)o the person under 18, to someone else, of to. property.
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Workshfet. Slidel'l'ape. ]uvenileIAdult Arrest Procedures

N
Number of Queshons Completed ——

NAME: : , .z . . -
L — R S A
DIRECTIONS . : . .

1. View the shdeltape, Juvenile versus Adult Arns! Procedures, then angwer the questidns.

2. Check,your answers. If any of your answers are incorrect, correct them.

QUESTIONS: ‘ C - o
1 What was the charge for which the boys whre arrg'sted? ' . .

- g : .
@ y

2. George (age 16) and Arnold (age 19) were arrested atthe sa,s\e time for the same activity, yet
_ at the police station they were treated dlffereetly Why? . \ :

Y w ..
2

o .

3 Llst at least three ways in which Georg,e and Arnold recew‘ed dlfferent treatment. You do
NOT need to fmd ane way for each category. ) .

.- . ,George v N Arn.old:\ , - "
. ) 3 . » . .
At crime scene7\ . : I ~ I R
v 4 s
-, N -
At police station? 4 ' — _),! . ~
By court procedures? - _
N . ) . . L
) - —~r ——
‘ : . K ot 0
‘ a L. v . L : N ..
. “ P . . o s ? <,
4. List at least three ways in which George and Arnold received the same treatment. (You
do NOT need to firld one way for each category.) o -
) N . Ny . g
Y . .. -
/ l.; - é N o ’ - co ' ) -
» - George v, -Arnold ’
. ' . - ‘
- At ;'rime scene R}
‘. . . . 5
R THT A RN e :
- At police station? _ - - . -
[N . . ' n . v
. ~ X .' et ~h
By court progedures? ] . -
l\ Y - - . .
- L - & ,i’ -
5 0 7 -, , ) ] B .(
’ f ) ’ . ¢ h . LY
\ - . ° N . ~ x.
: . , - . ;o
' S & ’ ‘
\ , * .
- L. - 9%
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' .
S Whlch ?art of the:procedures described in the |llde/ta“pe do you think constitutes

q
- “arrest! technically? . :
‘w (\ . ' . .
. 3 : . N L oa
” : g " P -y R — —
an - . LS » a . ’ .
© 6. Sec‘tlor\ 4 514 of the Annotated Code of Maryland relevant to juveniles, is provided here.
T ' : cer
e . ‘ar Read the quouhon t s :
et bl U'nderllne phrases for which you saw examples in the sllde/tape
e erte an example frorit the\slide/tape for each phrase you underlined. .
"?.‘ Y The [nl“ulr Allhp nommlmrlelr the ruanrnM{rhlllnn when they are found o be delinquent The -mnnlmlhln‘ﬂellmpl 0 caerectand
LN ‘nhmlr’ Emphacis s placed in the act upon thy desieabiling'of providing the nevessary care and gupdance in Ihnﬂlupnun Home and.while the ac)
’-_ . " rnog lhflhlnlwll be.cases whore hosprial care vr commitment taa yuvenile lmlllulun may b! nﬂumv Ih}"w ”‘ml(l tothe rehabihialion
Lo of the (Ml‘ concorned rathen I‘(‘ punishment fargny deltnguent conduct ~i Lot
» -, . - "‘ ¥ .
l o D I ) See * ) LR . ° - ; .
VLI SV K R , '
Lay X - <
b ‘.‘ " .
L]
. . * 7 « v .
, - \ ) PN
— -—
l\'f e ; r d "c ." o ." f .- “
. A . . i : . N IR " o
. %' R : L ¢, A
T, = - >
. . y . N b .
{, . o:'_ . L n*# ,,\4 . . .
RS How is the pracllce ‘of photogmpl'llha, r nntmg adults but not ;uvemles consment
. wuh the goal of;ehabnlntatlrxg'tﬁe juveRle. . o ’z
g
R ¥ .
. \; - PR . ) . .- .
- by WD) = ! 3 =
'{ r / ‘ Y . n . N
' — ] [ - - ”
. o -, . o o
,a

‘8. In the shde/upe Arnold sal'd that Hfe woulql need to get 3 lawyer Geotrge and hj parents
* appeared at the Juvenile Court without a leyer" Why was there a° dniﬁrence? 2 ]

v .
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1. Damage to property. b Q . . .
2. George was a it?venﬂe, Arnold was an adult : ) - \
3 . - . L
i ,_ _ George ? ) " Arnold .
‘A crime ~ * : o
" ‘‘'scene: e v o o *
. B . u L . .‘ . I
. Atpolice* " ' Was-not fingerprinted “s Was fingerprinted a
« station: ; * Was not photographed . Was phétographed T
¢ . Keleased to parents’ i Reléased on his own - Dy
N custody ” recognizance - . :
o .1 -Parents were telephoned . Parehts were not telephoned
- By court = . ’ Réc’eived co‘unoe’ling from . Received no counseling.
... .procedures: ™ intaké worker . - Went to trial ... |
Coe ‘ Did not go to a formal court Received'a permanent police
. " . hearing ‘ record
K * " Did,not receive ajpermanent - s - ’
U ) i police record _ . N :
. .0 . - Did receive perman
e . - record ' .
LTy ¢’ . - . . .
A, +George R © Arnold '
- -~ . e . 4 a 2
“ . . . . EN ) V. N .‘ Fl .
. At ~, Artésted . Arrested B
, crime scefie: , . ‘Handcuffed ' : Handcuffed
: - . Advised of rights Advised of rights )
. _ Taken to palice station Taken to pglice station . - .
L r IR - . , . . . .

At police ), . - Again advised of rights ~ . Again advised of rights 3
station: * 7 ".Questioned further . Questioned further :
.'By court - Reguired to appear at . Required to appear at ty '

. procedures: | court or ¢ourt offices .~ - .~tourt or gpurt offices

4 :‘ P . - . o . ‘ B
« & “Afrest: An arrest is the apprehending or restraining of a person. It takes place whenever '
.. there js ap actual seizing or touching of the body. Aparrest may,also consist of notification *
~« df-the purpose to restrain an individual and his’sybmission thereto.” (General Order Manual®
'72'-2<_ Section Code 423-1, Montgomery County Depatment of Police) .
S RCEEIPIN, nonF AT . .
. . +Other progedures which occur, such as reading'thg rights, follow the act of arrest. -

¢ » . X Y " .
6c. Examples: oL e K e R i R
+1).George was not punished (by:fine or.jail sentenge). . ' S,
» 2Y An attempt was made by. the intake worker “to correct and rehabilitate” George. <
3) Anjattempt wits mide ta improye the “care and guidanée in the child’s own home” by + . .
* the intake worker 'whél_ftad'recdmm_epded informal probation agd family counseling. . "

.
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Part of the arrest procedure for adults includeS‘fingerbrintix‘;gl.aﬁd’pholygraﬂfnuw ‘of S

3

suspects with fingerprints and photographs placed in a police file. ~Juveniles arelnot .
" fingerprinted and photographed. The court and poljce make every effort to ensure that:a
«. juvenile is not labelled a criminal. The assumption is that a juvenile will be treated ahd.hefb«l{o

v adjust, where'q; with an adult the attitude of criminal justice is almost the reverse (i.e,if he .

" person has been charged.witha®#me. fingerprints and photographs should be recorded — it is
highly likely heishe will commit argther). - A I
It is almost as if the criminal justice system views one offense of a juvenile as a symptom, a
cry for help. Whereas one offense of an adult has a diffegent significance: most often the adult
. has already made a decision to engage in criminal activities as a means of survival. (It shouild be
noted that juveniles are fingerprinted and photographed when charged with a capital offense,
i.e, one severe enough to demand the death penalty.) £ o
The commissioner set a time for a trial for Arnold who had po choice but to godirectly totrial
for the alleged offense’. George, on the other hand, was offered options. The first option shown
in the slide/tape, was to meet with a court intake worker toreview the case and decide whether
g or not a formal court hearing before a judge was needed. George was placed under supervision.

)

v
\r‘# If his subsequent behavior was not good, he would'probably then have to-go to trial.
.77 In Montgomery County there is an inte step, not shown in the slide/tape. Between the
" . arrestand the interview with the court infx: worker, a juvenile and his/her parentswould be
» ..asked to appear at-the Juvenile Buireau of the Police Deépartment to discuss what the.juvenile
had done and to assess. his/her general attitude and situation. As a result of the information
learned in this meeting, the Juvenile Bureau could decide to retain the case at the police-station
level, and not to send the juvenile and his/her parentsonto the next level of an inter\;i_gw witha
B . A

‘Juvenile Court intake worker. B , dur Yo,
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SUPPLEMENTAL FILMS AND VIDEOTAPES 3 X

Unit 4 C. m: M .»
Number Title and Subject “Source , Y

L6

A’men‘canﬂ Crises: Crirhe in the Streets.
60 min., 16mm, b & w film.
(Delinquency and ‘treatment)

The _¢rmf ‘Sio};e

AR P e Warg25 min.,
’ }6]!}_?!1, colop fimghopliftif\g)

= R} .
Officer. 20 min,, videotape.
(Seargh and Seizure Laws)

)

r_a'“/
Black Cop. 20 min., 16mm,
b&w film. (Human interest)

Perception of Danger. 20 min.,
16mm, color film. (Emotions
andyreactions to danger)

Runaways. 20 min., 16mm, r
film. (Emphasizes emotions)

. Umiersfanding Is A Two-Way‘S!}ee!.

20 min., 16mm, color film.
(Aspects of officer’s job)

What's A Cop? 20 min.,, 16mm;

. color film. (Incidents in an

officer’s day)

The Theft. 25 min:, 6mm, color
film. (Personal guidance, crime
prevention, counseling)

The Tunnel. 25 min., 16mm,
color-film. (Gang violence)®

* 7119 South Kilkea Dyive -

Indiana University
Audiovisual Center .
yoon'\ington, Indiana 47401

NBC Educational Enterprises
30 Rockefeller Plaza
New York, New York 10020
MCPD .
Office of Community

elations Programs

Cgurthouse Square

Rog®yille, Marylanfl 20
Indiana Univsrsity Film T
Library,_Indiana University
Bloomington, Indiana 47401~ °
Indernational Xssociation of )
Chiefs gf Police (IACP).
Eleven Firstfield Road 7
Gaithersburg, Maryland 20760

Little Red Filmhouse»=
119 Soutff*Kilkea Drive
Los Angeles, California 90048

IACP
Eleven Firstfield Road
Gaithersburg, aryland, 20760

Motorola Teleprograms, Inc.
4825 North Scott Street
Schiller Park;-lllinois 60176

Little Red'F‘ilm.house .
119 South Kilkea Drive
Los. Angeles, California 90048

Little Red Filmhouse - .- i‘ 1

Los Angeles California 90048 -b’



